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FOREWORD  

 

In recent years, there has been an increasing recognition of the importance of early childhood 

care and education (ECCE) by parents, educationists, entrepreneurs and the government. 

This recognition is due to two main factors. Firstly, the research of economists, especially 

those of James Heckman, the Nobel Laureate for Economics, has revealed that investment in 

ECCE, in particular quality ECCE, yields a very high rate of return due to cost savings from 

reduced school dropout rate, lower crime rate, lower expenditure on security and healthcare 

and higher employability. Secondly, the findings of neuroscientists disclose that experiences 

in the first five years are critical to the development of the brain. Inappropriate and stressful 

experiences can change the architecture of the brain which does not only affect cognitive and 

socio-emotional development but also the physical and mental health of the child. For children 

to experience quality ECCE, they need knowledgeable and competent early childhood 

educators who, in turn, need quality training programmes. 

 

The current programme standard of Early Childhood Education (ECE) is being reviewed taking 

into consideration Value-Based Education (VBE) aims to nurture character, personality, 

attitude, and behaviour based on humanistic, societal and communal values; Flexible Learning 

Pathways (FLPs) for getting into, getting through and getting out of higher education as well 

as the Global Sustainability Agenda (GSA). 

 

The demand for ECCE and qualified early childhood educators in Malaysia has resulted in 

phenomenal growth in the number of tertiary institutions offering programmes in ECE. The 

ECCE Council was set up in 2010 under the Economic Transformation Programme to 

professionalise the ECCE industry and assure its quality. 

 

The Malaysian Qualifications Agency (MQA) responded to the need for quality early childhood 

educators by providing the Programme Standards for Early Childhood Education. The 

Programme Standards: Early Childhood Education outlines the standard framework for 

different levels of qualification as specified by the Malaysian Qualifications Framework (MQF): 

Level 3 (Certificate), Level 4 (Diploma), Level 6 (Bachelor’s degree), Level 7 (Master’s degree) 

and Level 8 (Doctoral degree). This document outlines the knowledge and competencies 

professional early childhood educators need to provide stimulating, responsive, healthy and 

safe environments for children to grow and develop. 

 

The document also provides guidelines for programme structure, experiential learning and 

professional practice, delivery and assessment. In addition, the framework offers guidelines 

for the different modes of study, such as coursework, research and a combination of both. 
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This Programme Standards is for the Certificate in ECE, Diploma in ECE, Bachelor’s degree 

in ECE, Master’s degree in ECE and Doctoral degree. 

 

This document is the product of significant contributions of panel members from diverse 

academic and experiential backgrounds. They comprise experts from the Ministry of 

Education, Ministry of Higher Education, Higher Education Providers in the public and private 

sectors, the ECCE industry and the ECCE Council. MQA would like to thank all panel 

members for their hard work, commitment and contributions to this noble effort. 

 

 

PROF. DATO’ DR MOHAMMAD SHATAR BIN SABRAN (DIMP, DPMP)  

Chief Executive Officer 

Malaysian Qualifications Agency (MQA) 

2025 
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1. INTRODUCTION 

 

The period from birth to the age of five years is a very critical period of a person’s life because, 

during these years, the foundations of the child’s development are laid down. Psychologists 

coined the term ‘formative years’ to signify that later development builds on the foundations 

laid down during the first five years of the child’s life. In recent years, neuroscientists have 

confirmed this claim of psychologists when their findings disclose that, at birth, there are 100 

billion neurons that have to be wired to form neural pathways for the brain to develop. These 

synapses (connections) are formed through the child’s interactions with people and with the 

environment, that is, the quality of brain development depends on early experiences. Hence, 

the current worldwide trend is to provide children with access to quality early child care and 

education to ensure they have a fair and right start in life. 

 

The scope of Early Childhood Education (ECE) in Malaysia encompasses both formal and 

informal education and care of the child from birth to six years old. Quality early childhood care 

and education necessitates quality early childhood educators who, in turn, need to have quality 

training in early childhood care and education. To be competent, early childhood educators 

must acquire certain fundamental knowledge and competencies. As the first five years are the 

formative years, Certificate, Diploma, Bachelor’s, Master’s degree and Doctoral degree in 

ECE must have quality standards to be recognised as professional programmes. 

 

Early childhood care and education is a relatively new field in academic studies. In 1997, the 

University of Malaya offered a Bachelor’s in ECE, the first of its kind in the country. Other 

institutions soon followed with programmes in early childhood care and education. For 

instance, Universiti Pendidikan Sultan Idris and Universiti Sains Malaysia offered a Bachelor 

of Education specialising in ECE in 2002 and a Bachelor of Education in Preschool Education 

in 2003, respectively. However, this does not imply that programmes on ECE had not been 

offered at all before 1997. In the early 90s, teacher training colleges of the Ministry of 

Education Malaysia had been conducting short courses and a Certificate in Education 

majoring in ECE. Programmes in early childhood care and education have grown by leaps 

and bounds in recent years with public and private tertiary institutions offering Certificates, 

Diplomas and Bachelor’s degrees in ECE or Bachelor’s degrees in Education 

specialising/majoring in ECE. Some of these institutions also offer a Master’s degree and 

Doctoral degree in ECE. 

 

Graduates with a Certificate, Diploma or Bachelor’s degree in ECE may teach in preschools 

or child care centres. However, all preschools under the Ministry of Education Malaysia require 
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their teachers to have a Bachelor’s degree in ECE as their minimum qualification to ensure 

quality and professionalism in ECE. Early childhood educators in the private sector, on the 

other hand, are encouraged by the government to have a Diploma in ECE as a minimum 

academic qualification. By the year 2025, all preschool teachers in Malaysia must possess a 

minimum qualification of a Diploma in ECE. And owing to competition, quality preschools and 

child care centres are increasingly employing graduates with a Bachelor’s degree in ECE. 

 

With a few years of experience, graduate teachers may take on administrative responsibilities, 

become supervisors or principals of early childhood centres or set up their centres. Graduates 

in ECE may work in related fields or as researchers, lecturers or consultants in the setting up 

of preschools and child care centres or enterprises pertaining to children’s learning, growth 

and development. 

 

The Programme Standards: Early Childhood Education (PS: ECE) is expected to produce 

competent, ethical, professionally qualified and global early childhood educators. The PS: 

ECE will raise the professionalism of early childhood educators and bring ECE to the higher 

academic realm, thus contributing to the emergence of new fields of knowledge in ECE and 

enhancing the capacity of educational institutions and higher levels of abilities of professionals. 

All of these will lead to new milestones in the ECE landscape. Underpinning the PS: ECE is 

the fostering of the character and teacher attributes as articulated by the higher education 

providers (HEPs).  

 

The purposes of the Programme Standards (PS) are to improve the professional development 

of early childhood educators and enhance the status of ECE professionalism, with emphasis 

on VBE, FLPs and GSA. Effective implementation of the PS will generate a critical mass of 

quality early childhood educators to provide leadership for the next generation of learners and 

contribute towards building Malaysia as a centre of excellence for ECE.  

 

To produce quality early childhood educators, the PS: ECE has identified the core knowledge 

and competencies of professional, competent early childhood educators in five core 

knowledge areas, namely: 

 

i. Child Development 

ii. Curriculum and Learning Environment 

iii. Administration and Management 

iv. Families and the Community 

v. Professional Development 
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This document provides guidelines for what should constitute the following levels of study: 

Certificate (Level 3, Malaysian Qualifications Framework [MQF]), Diploma (Level 4, MQF), 

Bachelor’s degree (Level 6, MQF), Master’s degree (Level 7, MQF) and Doctoral degree 

(Level 8, MQF). 

 

For ECE programmes, there are essentially two approaches: 

i. Stand Alone 

 e.g., Certificate in ECE, Diploma in ECE and Bachelor in ECE 

 

ii. Major in ECE – Minor in another field  

 e.g., Bachelor in ECE with Instructional Technology 

 

For details, please refer to the Guidelines to Good Practices: Programme Development and 

Delivery, Malaysian Qualifications Agency (MQA), 2023. 

 

This PS is provided as a guideline for ECE programmes. Thus, it is of paramount importance 

that this document be read with other quality assurance documents and policies by the MQA 

and related agencies. These include but are not limited to: 

 

i. The Malaysian Qualifications Framework (MQF) Second Edition (2024) 

ii. The Code of Practice for Programme Accreditation (COPPA) Second Edition 

iii. The Code of Practice for Institutional Audit (COPIA) Second Edition 

iv. The Code of Practice for TVET Programme Accreditation (COPTPA) Second Edition 

v. The Code of Practice for Programme Accreditation: Open and Distance Learning 

(COPPA: ODL) Second Edition 

vi. Relevant Standards  

vii. Relevant Guidelines to Good Practices (GGP) 
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2. PROGRAMME DEVELOPMENT AND DELIVERY 

 

2.1  PROGRAMME EDUCATIONAL OBJECTIVES 

 

Programme educational objectives (PEOs) are broad statements describing the career and 

professional accomplishments that the programme prepares graduates to achieve after they 

graduate. 

 

“The quality of a programme is ultimately assessed by the ability of its graduates to carry out 

their expected roles and responsibilities in society. This requires a clear statement of the 

competencies, i.e., the practical, intellectual and soft skills that are expected to be achieved 

by the student at the end of the programme." (COPPA Second Edition, 2017). 

 

PEO construction must emphasise flexibility and adaptability in personal skills in addition to 

the existing sub-attributes (lifelong learning and values). Besides that, PEO should emphasise 

the need for VBE and Education for Sustainable Development (ESD)1 competencies to be 

internalised to the MQF 5 Clusters of Learning Outcomes in preparing ECE practitioners.  

 

Guidance of the PEOs is provided under each level of study from the certificate to the doctoral 

level. The flexibility in describing the PEOs remains with the HEPs, provided that the 

PEOs are consistent with the vision and mission of the HEPs. 

 

The PEOs of each qualification level are shown in Table 2.1.  

 

Table 2.1: Programme educational objectives (PEOs) of each qualification level 

 

This programme nurtures childhood educators who have: 

MQF 

LEVEL 
PEO 1 PEO 2 PEO 3 PEO 4 

CERTIFICATE  

(LEVEL 3, MQF) 

 

Show that early 

childhood 

educators have 

relevant basic 

knowledge and 

Demonstrate 

that early 

childhood 

educators are 

flexible and 

Show that early 

childhood 

educators can 

responsibly 

and 

Demonstrate 

that early 

childhood 

educators 

adhere to 

 
1 ESD Competencies may be treated as sub attributes of the MQF Learning Outcomes. They are to be assessed 

at course levels (CLO) and will collectively contribute to the PLOs which they support. ESD consist of: System 

Thinking, Anticipatory Thinking, Normative, Strategic Thinking, Collaboration, Critical Thinking, Self-Awareness, 

Integrated Problem Solving. 
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MQF 

LEVEL 
PEO 1 PEO 2 PEO 3 PEO 4 

are technically 

competent with 

appropriate 

digital and 

numeracy skills 

in providing 

early childhood 

care and 

education 

services. 

 

adaptable with 

a caring 

personality, 

positive 

attitude, 

entrepreneurial 

mindset and 

inclination for 

self-

improvement in 

all settings. 

 

accountably 

engage 

families and 

communities 

for the well-

being of 

children 

through good 

communication 

and 

interpersonal 

skills in all 

settings. 

 

ethical and 

sustainable 

practices in 

carrying out 

their duties in 

providing early 

childhood care 

and education 

in all settings. 

DIPLOMA  

(LEVEL 4, MQF) 

 

Exhibit that 

early childhood 

educators have 

relevant and 

related 

knowledge and 

are technically 

competent with 

sufficient digital 

and numeracy 

skills in 

providing early 

childhood care 

and education 

services. 

 

Display that 

early childhood 

educators are 

adaptable and 

flexible with 

caring 

personality, 

positive 

attitudes, 

entrepreneurial 

mindset and 

having initiative 

for self-

improvement in 

all settings. 

 

Cultivate early 

childhood 

educators who 

are responsible 

and 

accountable in 

engaging 

families and 

communities 

through good 

communication 

and 

interpersonal 

skills to ensure 

the well-being 

of children in all 

settings. 

 

Display that 

early childhood 

educators are 

professionals 

who comply to 

ethical and 

sustainable 

practices in 

carrying out 

their duties in 

providing early 

childhood care 

and education 

in all settings. 

BACHELOR’S 

DEGREE  

(LEVEL 6, MQF) 

Show that early 

childhood 

educators have 

broad 

knowledge and 

are technically 

competent with 

sufficient and 

current digital 

and numeracy 

skills in 

providing early 

childhood care 

and 

Demonstrate 

that early 

childhood 

educators are 

flexible and 

adaptable with 

caring 

personality, 

capability of 

inspiring 

positive 

attitudes, an 

entrepreneurial 

mindset and 

Cultivate early 

childhood 

educators who 

can responsibly 

and 

accountably 

lead 

engagements 

with families 

and 

communities 

through good 

communication 

and 

Cultivate early 

childhood 

educators who 

uphold 

professional, 

ethical and 

sustainable 

practices in 

carrying out 

their duties in 

providing early 

childhood care 

and education 

in all settings. 
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MQF 

LEVEL 
PEO 1 PEO 2 PEO 3 PEO 4 

education 

services. 

passionate for 

self-

improvement in 

all settings.  

interpersonal 

skills to ensure 

the well-being 

of children in all 

settings. 

 

MASTER’S 

DEGREE  

(LEVEL 7, MQF) 

Display that 

early childhood 

educators have 

advanced 

knowledge and 

are technically 

competent with 

strong and 

current digital 

and numeracy 

skills in 

providing early 

childhood care 

and education 

services. 

 

Exhibit that 

early childhood 

educators are 

flexible and 

adaptable with 

a caring 

personality, 

capability of 

inspiring 

positive 

attitudes, an 

entrepreneurial 

mindset and an 

advocate for 

self-

improvement in 

all settings.  

Show that early 

childhood 

educators can 

responsibly 

lead 

engagements 

with families, 

communities 

and regulators 

through 

effective 

communication 

and 

interpersonal 

skills to ensure 

the well-being 

of children in all 

settings. 

 

Cultivate early 

childhood 

educators who 

uphold and 

defend 

professional, 

ethical and 

sustainable 

practices in 

carrying out 

their duties in 

providing early 

childhood care 

and education 

in all settings. 

DOCTORAL 

DEGREE  

(LEVEL 8, MQF) 

Exhibit early 

childhood 

experts who 

have state-of-

the-art 

knowledge and 

are technically 

competent with 

advanced 

digital and 

numeracy skills 

in providing 

early childhood 

care and 

education 

services. 

Cultivate 

nurture early 

childhood 

experts who 

are flexible and 

adaptable with 

a caring 

personality, the 

capability of 

inspiring 

positive 

attitudes, a 

strong 

entrepreneurial 

mindset and an 

advocate for 

self-

improvement in 

all settings. 

 

Cultivate early 

childhood 

experts who 

can responsibly 

lead 

engagements 

with families, 

communities 

and regulators 

through 

effective 

communication 

and 

interpersonal 

skills in 

ensuring the 

well-being of 

children. 

Cultivate foster 

early childhood 

experts who 

advocate 

professional, 

ethical and 

sustainable 

practices in 

carrying out 

their duties in 

providing early 

childhood care 

and education 

in all settings. 
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2.2 PROGRAMME LEARNING OUTCOMES  

 

Learning Outcomes (LO) or Programme Learning Outcomes (PLO) are detailed statements 

describing the learners’ achievement in explicit terms, which are achievable and assessable 

upon the completion of a period of study.  

 

“A programme is designed and delivered to facilitate the attainment of a set of desired learning 

outcomes. It starts with a clear definition of the intended outcomes that students are to achieve 

by the end of the programme and supported by appropriate instructional approaches and 

assessment mechanisms (constructive alignment).” (COPPA Second Edition, 2017) 

 

The learning outcomes in ECE fields should cumulatively reflect the five clusters2 (MQF 5 

Cluster) of learning outcomes and integrate Education for Sustainable Development 

(ESD) competencies meant to develop well-balanced individuals with a holistic set of 

competencies.  

 

The five clusters of learning outcomes are: 

 

i. Knowledge and understanding3 

ii. Cognitive skills 

iii. Functional work skills with focuses on: 

a. Practical skills 

b. Interpersonal skills 

c. Communication skills 

d. Digital skills 

e. Numeracy skills 

f. Leadership, autonomy and responsibility 

iv. Personal and entrepreneurial skills 

v. Ethics and professionalism 

 

 
2  Malaysian Qualifications Agency (2024). Malaysian Qualifications Framework Second Edition. Cyberjaya, 
Malaysia. 

3 Knowledge and understanding is the name of Cluster 1. They do not refer to the taxonomy levels in Bloom’s 

Taxonomy. Both Clusters 1 and 2 need to address the lowest to the highest taxonomy levels of any cognitive 

taxonomy. (MQF Second Edition [2024]) 
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Table 2.2 shows the mappings of learning outcomes based on the MQF learning outcomes 

for ECE. The flexibility in describing the learning outcomes remains with the HEPs, 

provided they are sufficiently covered. 

 

Table 2.2: Learning outcomes (LO) for ECE mapped against MQF LOs 

 

CERTIFICATE (LEVEL 3, MQF) 

Upon completing the programme, graduates will be able to: 

LO 

K
n

o
w

le
d

g
e
 &

 U
n

d
e

rs
ta

n
d

in
g

 

C
o

g
n

it
iv

e
 S

k
il
ls

 

P
ra

c
ti

c
a
l 
S

k
il
ls

 

In
te

rp
e
rs

o
n

a
l 
S

k
il
ls

 

C
o

m
m

u
n

ic
a
ti

o
n

 S
k
il
ls

 

D
ig

it
a
l 
S

k
il
ls

 

N
u

m
e
ra

c
y
 S

k
il
ls

 

L
e

a
d

e
rs

h
ip

, 
A

u
to

n
o

m
y
 &

 

R
e
s
p

o
n

s
ib

il
it

y
 

P
e
rs

o
n

a
l 
S

k
il
ls

 

E
n

tr
e
p

re
n

e
u

ri
a
l 
S

k
il
ls

 

E
th

ic
s
 &

 P
ro

fe
s
s
io

n
a
li

s
m

 

1 2 3 4 5 6 7 8 9 10 11 

1. Describe the relevant core 

body of knowledge in early 

childhood education. 

           

2. Demonstrate 

developmentally 

appropriate learning 

techniques. 

           

3. Describe the practice of a 

safe, healthy and nurturing 

environment for good 

learning experience in early 

childhood settings. 

           

4. Demonstrate numeracy 

skills to solve problems in 

educating young children. 

           

5. Demonstrate the use of 

digital technology in caring 

for and educating young 

children. 

           

6. Adopt caring and positive 

attitudes with flexibility and 

adaptability in delivering 

early childhood care and 

education services. 

           

7. Exhibit entrepreneurial 

mindset in early childhood 

services. 

           
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LO 

K
n

o
w

le
d

g
e
 &

 U
n

d
e

rs
ta

n
d

in
g

 

C
o

g
n

it
iv

e
 S

k
il
ls

 

P
ra

c
ti

c
a
l 
S

k
il
ls

 

In
te

rp
e
rs

o
n

a
l 
S

k
il
ls

 

C
o

m
m

u
n

ic
a
ti

o
n

 S
k
il
ls

 

D
ig

it
a
l 
S

k
il
ls

 

N
u

m
e
ra

c
y
 S

k
il
ls

 

L
e

a
d

e
rs

h
ip

, 
A

u
to

n
o

m
y
 &

 

R
e
s
p

o
n

s
ib

il
it

y
 

P
e
rs

o
n

a
l 
S

k
il
ls

 

E
n

tr
e
p

re
n

e
u

ri
a
l 
S

k
il
ls

 

E
th

ic
s
 &

 P
ro

fe
s
s
io

n
a
li

s
m

 

1 2 3 4 5 6 7 8 9 10 11 

8. Show commitment when 

engaging families and 

communities using good 

communication, personal 

and interpersonal skills in 

delivering ECE services. 

           

9. Assume leadership skills 

with a sense of autonomy 

and responsibility in 

engaging with 

stakeholders. 

           

10. Show commitment to 

professionalism and ethics 

in providing early childhood 

care and education 

services. 

           

 

DIPLOMA (LEVEL 4, MQF) 

 

Upon completing the programme, graduates will be able to: 

LO 

K
n

o
w

le
d

g
e
 &

 U
n

d
e

rs
ta

n
d

in
g

 

C
o

g
n

it
iv

e
 S

k
il
ls

 

P
ra

c
ti

c
a
l 
S

k
il
ls

 

In
te

rp
e
rs

o
n

a
l 
S

k
il
ls

 

C
o

m
m

u
n

ic
a
ti

o
n

 S
k
il
ls

 

D
ig

it
a
l 
S

k
il
ls

 

N
u

m
e
ra

c
y
 S

k
il
ls

 

L
e

a
d

e
rs

h
ip

, 
A

u
to

n
o

m
y
 &

 

R
e
s
p

o
n

s
ib

il
it

y
 

P
e
rs

o
n

a
l 
S

k
il
ls

 

E
n

tr
e
p

re
n

e
u

ri
a
l 
S

k
il
ls

 

E
th

ic
s
 &

 P
ro

fe
s
s
io

n
a
li

s
m

 

1 2 3 4 5 6 7 8 9 10 11 

1. Describe the relevant and 

related body of knowledge in 

early childhood education. 

           

2. Apply developmentally 

appropriate learning 

techniques in early childhood 

education. 

           
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LO 

K
n

o
w

le
d

g
e
 &

 U
n

d
e

rs
ta

n
d

in
g

 

C
o

g
n

it
iv

e
 S

k
il
ls

 

P
ra

c
ti

c
a
l 
S

k
il
ls

 

In
te

rp
e
rs

o
n

a
l 
S

k
il
ls

 

C
o

m
m

u
n

ic
a
ti

o
n

 S
k
il
ls

 

D
ig

it
a
l 
S

k
il
ls

 

N
u

m
e
ra

c
y
 S

k
il
ls

 

L
e

a
d

e
rs

h
ip

, 
A

u
to

n
o

m
y
 &

 

R
e
s
p

o
n

s
ib

il
it

y
 

P
e
rs

o
n

a
l 
S

k
il
ls

 

E
n

tr
e
p

re
n

e
u

ri
a
l 
S

k
il
ls

 

E
th

ic
s
 &

 P
ro

fe
s
s
io

n
a
li

s
m

 

1 2 3 4 5 6 7 8 9 10 11 

3. Apply safe, healthy and 

nurturing environment for 

good learning experience in 

early childhood settings. 

           

4. Apply relevant and related 

numeracy skills to solve 

problems in educating young 

children. 

           

5. Apply appropriate digital 

technology in caring for and 

educating young children. 

           

6. Adopt caring and positive 

attitudes with flexibility and 

adaptability in delivering 

early childhood care and 

education services. 

           

7. Adopt entrepreneurial 

mindset in early childhood 

services. 

           

8. Show initiative when 

engaging families and 

communities through 

communication and good 

interpersonal skills in 

enhancing quality ECE 

services. 

           

9. Assume leadership skills with 

a sense of responsibility and 

accountability when 

engaging stakeholders. 

           

10. Assume responsibility for 

professionalism and ethics in 

providing early childhood 

care and education services. 

           
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BACHELOR’S DEGREE (LEVEL 6, MQF) 

Upon completing the programme, graduates will be able to: 
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1 2 3 4 5 6 7 8 9 10 11 

1. Analyse the broad body of 

knowledge in early childhood 

education. 

           

2. Demonstrate current and 

innovative teaching 

techniques and practices for 

children. 

           

3. Design for a safe, healthy 

and nurturing environment 

for a good learning 

experience in early childhood 

settings. 

           

4. Analyse problems using a 

broad range of analytical and 

numerical tools in caring for 

and educating young 

children. 

           

5. Select a broad range of 

digital technology in 

strengthening early learning 

and early childhood 

education. 

           

6. Adopt caring and positive 

attitudes with flexibility and 

adaptability in delivering 

early childhood care and 

education services. 

           

7. Assume responsibility for life-

long learning with an 

entrepreneurial mindset in 

early childhood services. 

           

8. Show responsibility and 

accountability when 

engaging families and 

           
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1 2 3 4 5 6 7 8 9 10 11 

communities using strong 

communication and 

interpersonal skills in 

delivering ECE services. 

9. Exhibit leadership with 

autonomy when engaging 

stakeholders. 

           

10. Show commitment to 

professionalism and ethics 

when providing early 

childhood care and 

education services. 

           
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MASTER’S DEGREE (LEVEL 7, MQF) 

Upon completing the programme, graduates will be able to: 
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1 2 3 4 5 6 7 8 9 10 11 

1. Compare relevant and 

related body of knowledge in 

early childhood education. 

           

2. Evaluate issues on core 

knowledge, current trends 

and research findings in early 

childhood settings to 

generate innovative solutions 

to problems. 

           

3. Select appropriate numeracy 

skills in analysing current 

issues and trends in early 

childhood education. 

           

4. Demonstrate the use of a 

broad range of current digital 

technology related to early 

childhood education. 

           

5. Show commitment for caring 

personality and inspire 

positive attitudes with 

flexibility and adaptability 

when addressing or 

investigating issues/trends in 

early childhood education. 

           

6. Advocate entrepreneurial 

mindset in the administration 

and management of early 

childhood education. 

           

7. Design family and 

community engagement 

programmes to enhance the 

well-being of children in their 

formative years. 

           
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1 2 3 4 5 6 7 8 9 10 11 

8. Show commitment for 

effective communication, 

interpersonal and leadership 

skills in advocating quality 

early childhood education. 

           

9. Advocate professionalism 

and ethics in providing early 

childhood care and 

education services. 

           

 

DOCTORAL DEGREE (LEVEL 8, MQF) 

Upon completing the programme, graduates will be able to: 
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1 2 3 4 5 6 7 8 9 10 11 

1. Critique and propose 

concepts, principles and 

theories in early childhood 

education. 

           

2. Design new techniques in the 

field of early childhood care 

and education. 

           

3. Analyse and evaluate issues 

on core knowledge, current 

trends and research findings 

in early childhood settings to 

propose creative solutions to 

problems. 

           
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1 2 3 4 5 6 7 8 9 10 11 

4. Evaluate current issues and 

problems using a range of 

advanced and specialised 

analytical, numerical and 

statistical tools in enhancing 

early childhood education. 

           

5. Evaluate digital technology 

as a means of managing 

information in early childhood 

settings. 

           

6. Support caring personality 

and inspire positive attitudes 

with flexibility and 

adaptability when addressing 

or investigating issues/trends 

in early childhood education. 

           

7. Advocate entrepreneurial 

mindset in the administration 

and management of early 

childhood education. 

           

8. Influence issues, trends and 

research findings on early 

childhood care and 

education when 

communicating to peers, 

scholarly communities and 

society at large through 

interaction, presentation and 

publication. 

           

9. Advocate autonomy, 

responsibility and leadership 

in promoting quality early 

childhood education. 

           

10. Advocate professional 

values, attitudes and ethics 

when conducting research in 

early childhood education. 

           

 



 

16  
 

2.3 CURRICULUM DESIGN AND DELIVERY 
 

“Learning and teaching can only be effective when the curriculum content and the programme 

structure are kept abreast with the most current developments in its field of study” (COPPA 

Second Edition, 2017). “A formal curriculum is defined as a series of planned events that are 

intended to have educational outcomes. It plans a sequence in which the content of a 

particular programme is delivered, whether through conventional or non-conventional modes 

and the books and materials that are to be used. It also lays down the educational objectives 

and learning outcomes of the programme” (Guidelines to Good Practices: Programme 

Development and Delivery, 2023). HEPs also need to ensure the curriculum content and the 

programme reflect the VBE and ESD competencies, incorporating the GSA and FLPs.  

 

HEPs are advised to refer to the Guidelines to Good Practices: Programme Development and 

Delivery4. 

 

This section of the PS outlines the minimum credits of each curriculum component for all levels 

of qualifications. Specific requirements for the body of knowledge of the various core areas 

are provided in Appendix 3. HEPs have the flexibility to design their programmes. 

However, they should cover the body of knowledge indicated in this document. 

Depending on the programme fields, elements of ECE shall be covered/embedded in 

discipline core courses.  

 

Other than the course structure in the programme that includes all the core courses in the 

body of knowledge, HEPs also need to consider that the content of each course is balanced 

in terms of developmentally appropriate practices and the percentage of learning elements 

practised in: 

i) child care centres (Taman Asuhan Kanak-Kanak, TASKA) 

ii) preschools/kindergartens (Taman Didikan Kanak-Kanak, TADIKA)  

iii) Kursus Asuhan PERMATA (KAP) and PERMATA Curriculum (Kurikulum 

PERMATA) and National Preschool Curriculum Standard (Kurikulum Standard 

Prasekolah Kebangsaan, KSPK).  

 

 
4 Standards in this area are best read together with the Guidelines to Good Practices: Programme Development 

and Delivery (PDD), which is available on the MQA website: www.mqa.gov.my. 
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The balance of this percentage is based on the appropriateness of the course and the level of 

depth, for example, the topics that are taught according to the age level, i.e., infant, toddler or 

young children, or the division of topics based on TASKA and TADIKA. 

 

In addition, HEPs are encouraged to develop their programmes to reflect the current best 

practices and offer a high-quality academic programme. It is important that HEPs align their 

programmes with one or more of the Sustainable Development Goals. ECE programmes may 

vary in their nomenclature, however, the programme nomenclature must reflect the content of 

the programme as mentioned in the Guidelines on Nomenclature of Malaysian Higher 

Education Programme (2018). Examples for each level are provided in Appendix 4.  

 

Table 2.3 shows the minimum credits outlined for each qualification level. These requirements 

are based on the minimum graduating credits for each level, and the requirement is still 

applicable even if HEPs were to offer total credits above the minimum graduating credit. 

 

Table 2.3: Minimum credits of each curriculum component for all levels of 

qualifications  

 

CERTIFICATE (LEVEL 3, MQF) 

COMPONENT MINIMUM CREDITS 

Compulsory Courses (General* and HEP courses) 4 

Core Modules 45 

Professional Practice** 4 

Subtotal Credits 53 

To complete the minimum requirement of 60 credits, the remaining 7 credits can be placed 

in any of the categories above. 

MINIMUM GRADUATING CREDITS 60 

 

Notes: 

* General courses refer to Matapelajaran Pengajian Umum courses, which are 

mandatory. Please refer to Garis Panduan Matapelajaran Pengajian Umum Edisi 

Kedua for the minimum credit requirement as stipulated by the Ministry of Higher 

Education. The HEP has the option to offer its compulsory courses in addition to the 

General courses. 

** A minimum of 2 credits to be allocated for TASKA and 2 credits for TADIKA, which 

should not run consecutively to ensure time for self-reflection. It is allocated at a 

minimum number of credits according to the formula of 1 credit = 2 weeks of 

practicum. It is suggested to be placed during the final semester. 
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Recommended Delivery Methods: 

● Lecture/Tutorial 

● Blended learning/Massive Open Online Course (MOOC) 

● Interactive learning 

● Flipped learning 

● Practical class/Laboratory work 

● Field/Industry visit 

● Fieldwork 

● Apprenticeship 

● Industrial training 

● Industry speaker 

● Task-based learning 

● Problem-based learning 

● Project-based learning 

● Work-based learning 

● Experiential learning 

 

DIPLOMA (LEVEL 4, MQF)  

COMPONENT MINIMUM CREDITS 

Compulsory Courses (General* and HEP courses) 6 

Core 60 

Professional Practice** 6 

Elective*** (Optional) 0 

Subtotal Credits 72 

To complete the minimum requirement of 90 credits, the remaining 18 credits can be 

placed in any of the categories above. 

MINIMUM GRADUATING CREDITS 90 

 

Notes: 

* General courses refer to Matapelajaran Pengajian Umum courses, which are 

mandatory. Please refer to Garis Panduan Matapelajaran Pengajian Umum Edisi 

Kedua for the minimum credit requirement as stipulated by the Ministry of Higher 

Education. The HEP has an option to offer its compulsory courses in addition to the 

General courses.   

** A minimum of 3 credits to be allocated for TASKA and 3 credits for TADIKA, which 

should not run consecutively to ensure time for self-reflection. It is allocated at a 

minimum number of credits according to the formula of 1 credit = 2 weeks of 

practicum. It is suggested to be placed during the final semester. 

*** Electives can be non-discipline-related courses. 

Flexibility is given to HEPs to determine the appropriate credit. 
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Recommended Delivery Methods: 

● Lecture/Tutorial 

● Blended learning/MOOC 

● Interactive learning 

● Flipped learning 

● Practical classes/laboratory work 

● Field/industry visit 

● Fieldwork 

● Apprenticeship 

● Industrial training 

● Industry speaker 

● Task-based learning 

● Problem-based learning 

● Project-based learning 

● Work-based learning 

● Experiential learning 

 

BACHELOR’S DEGREE (LEVEL 6, MQF) 

COMPONENT 
MINIMUM CREDITS 

SINGLE MAJOR MAJOR WITH MINOR 

Compulsory Courses  

(General* and HEP 

courses) 

8 

Core Modules** 77 

Professional Practice ***  8 

Minor  - 
25% 

(From another field) 

Elective****(Optional) 0 0 

Subtotal Credits 93 93 + 25% 

 

To complete the minimum 

requirement of 120 credits, 

the remaining 27 credits 

can be placed in any of the 

categories above. 

To complete the minimum 

requirement of 120 credits, the 

remaining credits [120 – (93 + 

25%)] can be placed in any of 

the categories above. 

MINIMUM GRADUATING 

CREDITS 
120 120 

 

i. Programmes related to ECE must offer ECE core courses and industrial training.  
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ii. Programmes which offer ECE as minor courses should cover the following body 

of knowledge: Child Growth and Development, Guiding Young Children, Curriculum 

Planning and Development, Health, Safety and Nutrition, Pedagogy and Assessment in 

ECE, Professionalism, Families and Community, Special Needs in Early Childhood, 

Administration and Management and Industrial Training. 

 
Notes: 

* General courses refer to Matapelajaran Pengajian Umum courses, which are 

mandatory. Please refer to Garis Panduan Matapelajaran Pengajian Umum Edisi 

Kedua for the minimum credit requirement as stipulated by the Ministry of Higher 

Education. The HEP has an option to offer its compulsory courses in addition to the 

General courses.   

** The core component is inclusive of Child Growth and Development, Guiding Young 

Children, Curriculum Planning and Development, Health, Safety and Nutrition, 

Pedagogy and Assessment in ECE, Professionalism, Families and Community, 

Special Needs in Early Childhood, Administration and Management and Industrial 

Training. For single major programmes, the credits follow the combination of both 

the components for core and minor. 

*** A minimum of 4 credits to be allocated for TASKA and 4 credits for TADIKA, which 

should not run consecutively to ensure time for self-reflection. It is allocated at a 

minimum number of credits according to the formula of 1 credit = 2 weeks of 

practicum. It is suggested to be placed during the final semester. 

**** Electives can be non-discipline-related courses. 

Flexibility is given to HEPs to determine the appropriate credit. 

The number of credits for electives should not lead to a minor. 

 

Recommended Delivery Methods: 

● Lecture/Tutorial 

● Blended learning/MOOC 

● Interactive learning 

● Flipped learning 

● Practical class/Laboratory work 

● Field/Industry visit 

● Fieldwork 

● Apprenticeship 

● Industrial training 

● Industry speaker 

● Task-based learning 

● Problem-based learning 

● Project-based learning 

● Work-based learning 

● Experiential learning 
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● Final year project 

● Seminar 

● Empirical study 

● Case study 

 

MASTER’S DEGREE BY COURSEWORK (LEVEL 7, MQF)  

COMPONENT MINIMUM CREDITS 

Core* 27 

Project** 6 

Field Elective*** 0 

Subtotal Credits 33 

To complete the minimum requirement of 40 credits, the remaining 7 credits can be 

placed in any of the categories above. 

MINIMUM GRADUATING CREDITS 40 

 

Notes: 

* The core component is inclusive of Child Growth and Development, Curriculum 

Planning and Development, Pedagogy and Assessment in ECE, Professionalism, 

Families and Community, and Administration and Management. 

The coursework component must include a course in Research Methodology. 

** The project is not limited to a research project, provided it demonstrates knowledge 

and understanding of the relevant subject area. 

The recommended minimum word limit for a project paper is 8,000. 

The following requirements must be decided by the HEP: 

i. The maximum period of study considering good practices.  

ii. A project report or equivalent conspectus guideline or manual must be 

provided to describe a common structure and format for submission. 

*** Electives offered must be discipline-related courses. 

Flexibility is given to HEPs to determine the appropriate credit. 

 

Recommended delivery methods: 

● Lecture/Tutorial 

● Blended learning/MOOC 

● Interactive learning 

● Flipped learning 

● Laboratory work 

● Field/Industry visit 

● Fieldwork 

● Industry speaker 

● Problem-based learning 
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● Project-based learning 

● Seminar 

● Empirical study 

● Case study 

 

MASTER’S DEGREE BY MIXED MODE (LEVEL 7, MQF) 

COMPONENT MINIMUM CREDITS 

Core* 12 

Dissertation** 20 

Field Elective***  0 

Subtotal Credits 32 

To complete the minimum requirement of 40 credits, the remaining 8 credits can be 

placed in any of the categories above. 

MINIMUM GRADUATING CREDITS 40 

 

Notes: 

* The core component is inclusive of Child Growth and Development, Curriculum 

Planning and Development, Pedagogy and Assessment in ECE, Professionalism, 

Families and Community, and Administration and Management (choose any two). 

The coursework component must include a course in Research Methodology. 

The ratio of coursework to dissertation is 50:50, 40:60 or 30:70. 

(Refer to the Standards: Master’s and Doctoral Degree, Second Edition). 

** Students are required to undertake research in a related field of study and submit a 

dissertation. 

The recommended minimum word limits for a dissertation are 20,000, 30,000 and 

40,000 words, based on the 50:50, 40:60 and 30:70 ratios, respectively. 

The following requirements must be decided by the HEP: 

i. The maximum period of study considering good practices.  

ii. A dissertation or equivalent conspectus guideline or manual must be provided 

to describe a common structure and format for submission (Refer to the 

Standards: Master’s and Doctoral Degree, Second Edition). 

*** Electives offered must be discipline-related courses. 

Flexibility is given to HEPs to determine the appropriate credit. 

 

Recommended delivery methods: 

● Lecture/Tutorial 

● Blended learning/MOOC 

● Laboratory work 

● Field/Industry visit 

● Fieldwork 

● Industry speaker 
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● Problem-based learning 

● Project-based learning 

● Seminar 

● Empirical study 

● Case study 

 

MASTER’S DEGREE BY RESEARCH (LEVEL 7, MQF) 

COMPONENT CREDITS REMARK 

Dissertation* 
No credit 

value 

Students must have followed a Research Methodology 

course (which must encompass the broad approaches, 

methods and analyses in the field or discipline) or show 

evidence of attendance in any equivalent courses which 

support research in the field/s and to be undertaken by the 

students. 

 

Notes: 

* Students are required to undertake research in a related field of study and submit a 

dissertation. 

The recommended minimum word limit for a dissertation is 40,000.  

The following requirements must be decided by the HEP: 

i. The maximum period of study considering good practices and the validity of 

research undertaken.  

ii. A dissertation or equivalent conspectus guideline or manual must be provided 

to describe a common structure and format for the dissertation or conspectus 

(Refer to the Standards: Master’s and Doctoral Degree, Second Edition). 

 

Recommended delivery methods: 

● Lecture 

● Face-to-face supervision 

● Seminar/Workshop 

 

DOCTORAL DEGREE BY MIXED MODE (LEVEL 8, MQF) 

COMPONENT MINIMUM CREDITS 

Core* 24 

Thesis** 40 

Subtotal Credits 64 

To complete the minimum requirement of 80 credits, the remaining 16 credits can be 

placed in any of the categories above. 

MINIMUM GRADUATING CREDITS 80 
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Notes: 

* The ratio of coursework to thesis is 50:50, 40:60 or 30:70.  

(Refer to the Standards: Master’s and Doctoral Degree, Second Edition). 

** Students are required to undertake research in a related field of study and submit a 

thesis. 

The recommended minimum word limits for a thesis are 50,000, 60,000 and 70,000 

words, based on the 50:50, 40:60 and 30:70 ratios, respectively.  

The HEP must have a set of procedures and guidelines pertaining to: 

i. The maximum period of study considering good practices.  

ii. A thesis or conspectus guideline or manual must be provided to describe a 

common structure and format for submission (Refer to the Standards: 

Master’s and Doctoral Degree, Second Edition). 

 

DOCTORAL DEGREE BY RESEARCH (LEVEL 8, MQF) 

COMPONENT CREDITS REMARK 

Thesis* No credit value 

Students must have followed a Research Methodology 

course (which must encompass the broad approaches, 

methods and analyses in the field or discipline) or show 

evidence of attendance in any equivalent courses 

which support research in the field/s and to be 

undertaken by the students. 

 

Notes: 

* Students are required to undertake research in a related field of study and submit a 

thesis. 

The recommended minimum word limit for a thesis is 70,000.  

The following requirements must be addressed by the HEP:  

i. The maximum period of study considering good practices and the validity of 

research undertaken.  

ii. A thesis or equivalent conspectus guideline or manual must be provided to 

describe a common structure and format for the thesis or conspectus (Refer to 

the Standards: Master’s and Doctoral Degree, Second Edition). 

 

Recommended delivery methods: 

● Supervision of thesis 

● Colloquium/Seminar/Workshop 

● Attachment  
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3. ASSESSMENT OF STUDENT LEARNING 

 

“Assessment of student learning is a key aspect of quality assurance, and it is one of the most 

important measures to show the achievement of learning outcomes. Hence, an appropriate 

assessment method and mechanism must be in place. Qualifications are awarded based on 

the results of the assessment. The methods of student assessment must be clear, consistent, 

effective, reliable and in line with current practices. They must clearly measure the 

achievement of the intended learning outcomes.” (COPPA Second Edition, 2017) 

 

The methods of assessment depend on the specific requirements of each course. 

Nonetheless, the following must be considered as a general guide: 

 

i. Assessments should comprise formative and summative assessments.  

ii. Assessments must be appropriate to the learning outcomes. 

iii. Candidates are required to pass BOTH continuous and final assessments for 

every course. HEPs can define the meaning of a pass, however, a pass should 

imply that the examiner is satisfied that the candidate has met all the learning 

outcomes of a course. 

iv. HEPs must have clear marking guidelines, such as assessment rubrics, 

marking schemes and others, for continuous and final assessments to 

indicate the achievement of course learning outcomes. 

v. Assessments for the work-based learning or 2u2i mode of study (industry 

components) can be either solely conducted by an industry coach or jointly 

conducted by an industry coach and HEP academic staff.  

vi. Assessments should address ESD competencies. 

 

HEPs are advised to refer to the Guidelines to Good Practices: Assessment of Student 

Learning5. 

 

The percentages of continuous and final assessments for each level of study are presented 

in Table 3.1. The suggested forms of assessments indicated are merely examples. HEPs 

are encouraged to use a variety of methods and tools appropriate for measuring learning 

outcomes and competencies. 

 

 
5 Standards in this area are best read together with the Guidelines to Good Practices: Assessment of Student 

Learning, which is available on the MQA website: www.mqa.gov.my. 
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Table 3.1: The percentages of continuous and final assessments for each core course 

 

CERTIFICATE (LEVEL 3, MQF) 

MODULE 

SUGGESTED FORMS OF ASSESSMENT CONTINUOUS 

ASSESSMENT (%) 

FINAL 

ASSESSMENT (%) 

70 – 80 20 – 30 o Written Assessment 

o Practical Assessment 

o Oral Assessment/Presentation 

o Portfolio (Digital and Non-Digital) 

o Project 

o Performance-Based 

 

DIPLOMA (LEVEL 4, MQF) 

MODULE 

SUGGESTED FORMS OF ASSESSMENT CONTINUOUS 

ASSESSMENT (%) 

FINAL 

ASSESSMENT (%) 

60 – 70 30 – 40 o Written Assessment 

o Practical Assessment 

o Oral Assessment/Presentation  

o Portfolio (Digital and Non-Digital) 

o Project 

o Performance-Based 

 

BACHELOR’S DEGREE (LEVEL 6, MQF) 

MODULE 

SUGGESTED FORMS OF ASSESSMENT CONTINUOUS 

ASSESSMENT (%) 

FINAL 

ASSESSMENT (%) 

40 – 70 30 – 60 o Written Assessment 

o Practical Assessment 

o Oral Assessment/Presentation 

o Portfolio (Digital and Non-Digital) 

o Project/Fieldwork/ Community Service 

o Performance-Based 
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MASTER’S DEGREE (LEVEL 7, MQF) 

MODE 

MODULE 

SUGGESTED FORMS OF 

ASSESSMENT 

CONTINUOUS 

ASSESSMENT 

(%) 

FINAL 

ASSESSMENT 

(%) 

COURSEWORK 

 

 

 

30 – 70 

 

 

30 – 70   

 

 

o Written Assessment 

o Seminar and Other 

Presentations 

o Project Paper 

o Portfolio (Digital and Non-

digital) 

o Project Assessment 

o Performance-based 

MIXED MODE 

 

 

 

30 – 70 

 

 

30 – 70 

 

 

o Written Assessment 

o Seminar and Other 

Presentations 

o Dissertation 

o Viva Voce 

o Portfolio (Digital and Non-

digital) 

o Performance-based 

RESEARCH 

 

 

0 100 o Written Assessment  

o Seminar Presentation 

o Dissertation 

o Viva Voce 

o Portfolio (Digital and Non-

digital) 

 

DOCTORAL DEGREE (LEVEL 8, MQF) 

MODE 

MODULE 

SUGGESTED FORMS OF 

ASSESSMENT 

CONTINUOUS 

ASSESSMENT 

(%) 

FINAL 

ASSESSMENT 

(%) 

MIXED MODE 

 

 

 

40 – 70 

 

 

30 – 60 

 

 

o Written Assessment 

o Seminar and Other 

Presentations 

o Dissertation 

o Viva Voce 

o Portfolio (Digital and Non-

digital) 

o Performance-based 

RESEARCH 

 

 

- - o Seminar and Other 

Presentations/Colloquia 

o Thesis 

o Viva Voce 
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Subjects offered in ECE can be categorised as skill-based, theory-based and a combination 

of both. For some skill-based subjects, there may not be any final assessment (i.e., 100% 

continuous assessment). 

 

Notes: 

 

1. HEPs should have a clear policy on the criteria for the appointment of external and 

internal examiners for dissertation/thesis assessment at the postgraduate levels. 

 

2. The composition of the dissertation/thesis examiners should meet the requirements of 

the Standards: Master’s and Doctoral Degree, Second Edition. 
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4. STUDENT SELECTION  

 

This section of the PS relates to the selection of students for a programme of study.  

 

“In general, admission to a programme needs to comply with the prevailing policies of the 

Ministry of Education. There are varying views on the best method of student selection. 

Whatever method is used, the HEP must be able to defend the consistency of the method it 

utilises. The number of students to be admitted to a programme is determined by the capacity 

of the HEP and the number of qualified applicants. HEP admission and retention policies must 

not be compromised for the sole purpose of maintaining a desired enrolment. If the HEP 

operates in geographically separated campuses or if the programme is a collaborative one, 

the selection and assignment of all students must be consistent with national policies.” 

(COPPA Second Edition, 2017) 

 

The standards for the selection of students into ECE programmes shall be formulated in 

accordance with generic national higher education policies concerning minimum student entry 

requirements. The selection of students should include FLP practices such as acknowledging 

APEL A, APEL C, APEL Q & APEL M. 

 

The minimum entry requirements are shown in Table 4.1. 

 

Table 4.1: Minimum entry requirement for student admission 

 

MQF LEVEL MINIMUM ENTRY REQUIREMENT 

ENGLISH 

COMPETENCY 

REQUIREMENT*  

(INTERNATIONAL 

STUDENT) 

CERTIFICATE 

(LEVEL 3, MQF) 

i. Possess Sijil Pelajaran Malaysia (SPM) with 

a minimum of ONE credit in any subject or 

its equivalent; 

 OR 

ii. A pass in Sijil Kemahiran Malaysia (SKM)/ 

Sijil Vokasional Malaysia (SVM) Level 2 

(Note: HEPs need to conduct specific 

screening and guidance related to the field 

of the programme for the students.) 

 

- 

DIPLOMA  

(LEVEL 4, MQF) 

i. Possess SPM with a minimum of THREE 

credits in any subject or its equivalent; 

 OR 

Achieve a grade in 

the Malaysian 

University English 
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MQF LEVEL MINIMUM ENTRY REQUIREMENT 

ENGLISH 

COMPETENCY 

REQUIREMENT*  

(INTERNATIONAL 

STUDENT) 

ii. A pass in Sijil Tinggi Persekolahan Malaysia 

(STPM) with a minimum of Grade C (GP 2.0) 

in any subject or its equivalent; 

 OR 

iii. A pass in Sijil Tinggi Agama Malaysia 

(STAM) with a minimum grade of Maqbul; 

 OR 

iv. A Certificate (Level 3, MQF) in any 

qualification with at least a CGPA of 2.00; 

OR 

v. A pass in SKM/SVM Level 3, MQF in Early 

Child Care/Preschool (Note: HEPs need to 

conduct specific screening and guidance 

related to the field of the programme for the 

students.); 

 OR 

vi. Other relevant equivalent qualifications 

recognised by the Malaysian government as 

equivalent to the above requirements. 

 

Test (MUET) or any 

English competency 

test equivalent to a 

Low B1 in the 

Common European 

Framework of 

Reference for 

Languages (CEFR). 

BACHELOR’S 

DEGREE 

(LEVEL 6, MQF) 

i. A pass in STPM with a minimum of Grade C 

(GP 2.00) in any TWO subjects; 

OR 

ii. A pass in STAM with a minimum grade of 

Jayyid; 

OR 

iii. A Certificate in Matriculation or Foundation 

with a minimum CGPA of 2.00 out of 4.00; 

OR 

iv. A Diploma (Level 4, MQF) in ECE with at 

least a CGPA of 2.00 out of 4.00; 

OR 

v. A Diploma Kemahiran Malaysia 

(DKM)/Diploma Lanjutan Kemahiran 

Malaysia (DLKM)/Diploma Vokasional 

Malaysia (DVM)** in ECE subject to the HEP 

Senate/Academic Board’s approval. HEPs 

are required to conduct screening and 

provide relevant bridging courses; 

OR 

vi. A Diploma (Level 4, MQF) in the relevant 

fields with at least a CGPA of 2.00 out of 

4:00; 

Achieve a grade in 

the MUET or any 

English competency 

test equivalent to a 

Low B2 in the CEFR. 
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MQF LEVEL MINIMUM ENTRY REQUIREMENT 

ENGLISH 

COMPETENCY 

REQUIREMENT*  

(INTERNATIONAL 

STUDENT) 

OR 

vii. Other relevant equivalent qualifications 

recognised by the Malaysian government as 

equivalent to the above requirements. 

 

MASTER’S 

DEGREE  

(LEVEL 7, MQF) 

Master’s Degree by Coursework  

 

i. A Bachelor’s degree (Level 6, MQF) in ECE 

with a minimum CGPA of 2.50 or its 

equivalent; 

OR 

ii. A Bachelor’s degree (Level 6, MQF) in the 

relevant fields with a minimum CGPA of 2.50 

or its equivalent, as accepted by the HEP 

Senate AND THREE years of working 

experience**** in early childhood fields; 

OR 

iii. A Bachelor’s degree (Level 6, MQF) with a 

minimum CGPA of 2.50 or its equivalent, as 

accepted by the HEP Senate AND a Diploma 

in ECE OR TWO years of working 

experience**** in early childhood fields;  

OR 

iv. A Bachelor’s degree (Level 6, MQF) with a 

minimum CGPA of 2.00 or its equivalent, as 

accepted by the HEP Senate, can be 

accepted subject to a minimum of FIVE years 

of working experience**** in early childhood 

fields and has passed pre-requisite 

courses*****. 

 

Master’s Degree by Mixed Mode and by 

Research  

 

i. A Bachelor’s degree (Level 6, MQF) in ECE 

with a minimum CGPA of 2.75 or its 

equivalent; 

OR  

ii. A Bachelor’s degree (Level 6, MQF) in the 

relevant fields with a minimum CGPA of 2.75 

or its equivalent, as accepted by the HEP 

Senate, AND a Diploma in ECE OR THREE 

years of working experience**** in early 

Achieve a grade in 

the MUET or any 

English competency 

test equivalent to a 

Mid B2 in the CEFR. 
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MQF LEVEL MINIMUM ENTRY REQUIREMENT 

ENGLISH 

COMPETENCY 

REQUIREMENT*  

(INTERNATIONAL 

STUDENT) 

childhood fields; 

OR 

iii. A Bachelor’s degree (Level 6, MQF) with a 

minimum CGPA of 2.50 or its equivalent, as 

accepted by the HEP Senate, AND a 

Diploma in ECE OR FIVE years of working 

experience**** in early childhood fields can 

be accepted subject to rigorous internal 

assessment***; 

OR 

iv. A Bachelor’s degree (Level 6, MQF) with a 

minimum CGPA of 2.00 or its equivalent, as 

accepted by the HEP Senate, AND a 

Diploma in ECE OR SEVEN years of working 

experience**** in early childhood fields can 

be accepted subject to rigorous internal 

assessment***. 

 

DOCTORAL 

DEGREE  

(LEVEL 8, MQF) 

Doctoral Degree by Mixed Mode and by 

Research****** 

i. A Master’s degree (Level 7, MQF) in ECE or 

its equivalent; 

OR 

ii. A Master’s degree (Level 7, MQF) in the 

relevant fields or its equivalent, as accepted 

by the HEP Senate, AND a Diploma in ECE 

OR THREE years of working experience**** 

in early childhood fields; 

OR 

iii. Other qualifications equivalent to a Master’s 

degree (Level 7, MQF) as accepted by the 

HEP Senate AND a Diploma in ECE OR 

FIVE years working experience**** in early 

childhood fields. 

 

Achieve a grade in 

the MUET or any 

English competency 

test equivalent to a 

Mid B2 in the CEFR. 

 

Notes: 

* Refer to Surat Pemakluman JPT berkenaan Syarat Kompentensi Bahasa Inggeris 

kepada Pelajar Universiti Awam (JPT(A) 1000/016/018/07 Jld. 17(12)) and Institusi 

Pendidikan Tinggi Swasta (JPT/GS 1000/630 Jld. 3(12)) dated 6th March 2023 for 

English competency requirement. 
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** For public universities: Refer to Surat JPT.S(BPKP)2000/400/04/01 Jld.5(53), 20th 

November, 2019 - Pindaan syarat kelayakan minimum (Syarat am) Diploma TVET 

(DKM, DLKM, DVM) sebagai syarat kelayakan masuk ke program Ijazah Sarjana 

Muda di Universiti Awam (UA).  

 

For private higher educational institutions: Refer to Surat JPT/GS 1000-606 Jld. 

2(23), 21st April 2020 - Kemasukan Pelajar Lulusan Diploma Kemahiran Malaysia 

(DKM), Diploma Lanjutan Kemahiran Malaysia (DLKM) dan Diploma Vokasional 

Malaysia (DVM) ke Peringkat Sarjana Muda (Tahap 6 MQF) atau yang setara 

dengannya di Institusi Pendidikan Tinggi Swasta. 

 

*** Rigorous assessment to evaluate the suitability of an applicant for a programme 

through the statement of purpose, interview and other methods may cover the 

relevant extensive experience. 

 

**** Experience can be cumulative experience even before acquiring the required 

qualification for a particular level of study. However, the experience must be 

relevant to the level of study, as well as the content of the study. 

 

***** The pre-requisite courses must equip the students with the necessary qualification 

of one level lower than the programme level. 

 

****** HEPs can take excellent Bachelor’s degree (Level 6, MQF) graduates for direct 

admission to a Doctoral degree by research (Level 8, MQF) programme with the 

following conditions:  

1. The student has a first-class Bachelor's degree (Level 6, MQF) or equivalent 

qualification; or  

2. The student has obtained a CGPA of at least 3.67 or equivalent from either an 

academic or Technical and Vocational Education and Training (TVET) 

programme; and 

3. The student has been evaluated through rigorous internal assessment by the 

HEP; and  

4. The student has been approved by the HEP Senate and accepted as a 

candidate for the Doctoral degree (Level 8, MQF) programme. The student 

must demonstrate appropriate progress during the candidature period. 

 

 

Accreditation of Prior Experiential Learning  

 

Accreditation of Prior Experiential Learning for Access (APEL.A) provides an alternative entry 

route to formal programmes of study from a Certificate (Level 3, MQF) to a Doctoral degree 

(Level 8, MQF) through recognition of learning and experiences regardless of how and where 

it was acquired. (Refer to the Guidelines to Good Practices: Accreditation of Prior Experiential 

Learning for Access [APEL.A] and Accreditation of Prior Experiential Learning for Micro-

credentials [APEL.M]).  

 



 

34  
 

5. ACADEMIC STAFF 

 

“As the quality of the academic staff is one of the most important components in assuring the 

quality of higher education, a HEP is expected to search for and appoint the best-suited 

candidates to serve its programmes in an open, transparent and fair manner. It is important 

that every programme has a sufficient number of appropriately qualified academic staff 

working in a conducive environment that attracts talented individuals. The numbers recruited 

have to be adequate for, and appropriate to, the needs of the programmes. The role of the 

academic staff in various activities has to be clarified in order to reflect a fair distribution of 

responsibilities. The HEP needs to provide a continuous staff development programme for its 

academic staff for them to be current in their knowledge and skills, both in their chosen 

discipline as well as in their pedagogical skills” (COPPA Second Edition, 2017) including 

providing training for developing curriculum, teaching and learning, and assessments on VBE, 

ESD and FLPs. 

 

HEPs are advised to refer to the Guidelines to Good Practices: Academic Staff6. 

 

Table 5.1 provides the minimum requirements of the qualifications of academic staff and 

relevant staff ratios for the different levels in ECE. Besides possessing qualifications in the 

relevant field, HEPs must ensure that academic staff are assigned courses based on 

their areas of expertise or relevant industry experience. 

 

Table 5.1 Minimum qualification requirements of academic staff 

 

MQF LEVEL MINIMUM REQUIREMENT REMARK 

CERTIFICATE 

(LEVEL 3, MQF) 

i. A Bachelor's degree (Level 6, 

MQF) in ECE or its equivalent; 

OR 

ii. A Diploma (Level 4, MQF) in 

ECE or its equivalent with a 

minimum of TWO years of 

working experience in early 

childhood fields (The 

programme should not employ 

more than 30% of staff in this 

category). 

OR 

Academic staff ratio 

i. Full-time and part-time 

teaching faculty – at least 

60% of staff are full-

timers. 

 

 

Staff-student ratio 

i. Overall staff-student ratio 

– 1:30. 

 
6 Standards in this area are best read together with Guidelines to Good Practices: Academic Staff and Guidelines: 

Academic Staff Workload, which is available on the MQA website: www.mqa.gov.my. 
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MQF LEVEL MINIMUM REQUIREMENT REMARK 

iii. A Certificate (Level 3, MQF) in 

ECE or its equivalent with a 

minimum of FIVE years of 

working experience in early 

childhood fields (Qualified to 

teach practical classes only and 

the programme should not 

employ more than 20% of staff 

in this category). 

 

DIPLOMA  

(LEVEL 4, MQF) 

i. A Bachelor’s degree (Level 6, MQF) 

in ECE or its equivalent; 

OR 

ii. A Bachelor’s degree (Level 6, MQF) 

in the related fields with at least 

TWO years of working experience 

in early childhood fields (The 

programme should not employ 

more than 20% of staff in this 

category); 

OR 

iii. A Diploma (Level 4, MQF) in ECE 

or its equivalent with at least TEN 

years of working experience in early 

childhood fields (The programme 

should not employ more than 20% 

of staff in this category). 

 

Academic staff ratio 

i. At least 60% of academic 

staff are full-timers. 

ii. Part-time staff may 

consist of industry 

practitioners or from 

academia. 

iii. The minimum number of 

academic staff in the 

related field for each 

programme is 6*.  

 

Staff-student ratio  

i. Programme – 1:25. 

 

BACHELOR’S 

DEGREE 

(LEVEL 6, MQF) 

i. A Master’s degree (Level 7, MQF) 

in ECE or its equivalent; 

OR 

ii. A Master’s degree (Level 7, MQF) 

in the related fields with at least 

TWO years of working experience 

in early childhood fields; 

OR 

iii. A Bachelor’s degree in ECE or 

related fields with FIVE years of 

working experience in early 

childhood fields (The programme 

should not employ more than 20% 

of staff in this category). 

 

 

Academic staff ratio 

i. At least 60% of academic 

staff are full-timers. 

ii. Part-time staff may 

consist of industry 

practitioners or from 

academia. 

iii. The minimum number of 

academic staff in the 

related field for each 

programme is 10*. 

 

Staff-student ratio  

i. Programme – 1:25. 
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MQF LEVEL MINIMUM REQUIREMENT REMARK 

MASTER’S 

DEGREE 

(LEVEL 7, MQF) 

 

Master’s Degree by Coursework  

 

Supervisor/Teaching Staff 

i. A Doctoral degree (Level 8, MQF) 

in the related fields; 

OR 

ii. A Master’s degree in the related 

fields (Level 7, MQF) with at least 

FIVE years of relevant experience** 

in teaching. 

 

Master’s Degree by Mixed Mode/ 

Research 

 

1. Principal Supervisor 

i. A Doctoral degree (Level 8, 

MQF) in the related fields; 

OR 

ii. A Master’s degree (Level 7, 

MQF) in the related fields AND 

must: 

a. have at least FIVE years of 

experience** in teaching and 

research; AND 

b. has co-supervised a master’s 

candidate to completion.  

  

AND 

iii. The supervisors must have 

gone through structured 

supervisor training7. 

iv. The HEP Senate may impose 

other criteria as it deems 

necessary. 

 

2. Co-supervisor 

i. A Doctoral degree (Level 8, 

MQF) in the relevant fields; 

OR 

ii. A Master’s degree (Level 7, 

MQF) in the relevant fields, 

AND must have at least ONE 

Academic staff ratio  

i. At least 60% of the 

academic staff are full-

timers. 

ii. Part-time staff may 

consist of industry 

practitioners or from 

academia. 

iii. The minimum number of 

academic staff in ECE for 

each programme is 5* 

(Only for Coursework and 

Mixed Mode 

programmes). 

 

Staff-student ratio 

i. Programme – 1:15 (only 

for Coursework and Mixed 

Mode programmes). 

ii. Overall principal 

supervisor-student ratio is 

1:10*** (by coursework 

and mixed mode). 

iii. Overall principal 

supervisor-student ratio is 

1:7*** (by research). 

 

When there is only one 

supervisor, the supervisor 

must be a full-time staff of 

the conferring HEP. 

 

When there is more than one 

supervisor, the principal 

supervisor must be a full-time 

staff of the conferring HEP. 

 

On a case-by-case basis, a 

co-supervisor may be 

appointed among industry 

experts, subject to the 

approval of the HEP Senate. 

 
7 This training programme should be designed to explain and explicate the roles, responsibilities, expectations, 
policies and rules of the HEP and interpersonal challenges in dealing with personal, cultural, academic and 
intellectual issues through a multitude of methods. 
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MQF LEVEL MINIMUM REQUIREMENT REMARK 

year of experience** in teaching 

and research; 

AND 

iii. The supervisors must have 

gone through structured 

supervisor training. 

iv. The HEP Senate may impose 

other criteria as it deems 

necessary. 

3. Teaching Staff 

i. A Doctoral degree (Level 8, 

MQF) in the related fields; 

OR 

ii. A Master’s degree (Level 7, 

MQF) in the related fields, AND 

must have at least FIVE years 

of teaching experience**. 

 

DOCTORAL 

DEGREE 

(LEVEL 8, MQF) 

 

Doctoral Degree by Mixed 

Mode/Research 

 

1. Principal Supervisor 

i. A Doctoral degree (Level 8, 

MQF) in the related fields with: 

a) have at least TWO years of 

teaching experience** and 

research;  

AND 

b) has supervised/co-

supervised Master’s degree 

(Level 7, MQF) or Doctoral 

degree (Level 8, MQF) 

research candidate to 

completion in ECE. 

 

AND 

ii. The supervisors must have gone 

through structured supervisor 

training. 

iii. The HEP Senate may impose 

other criteria as it deems 

necessary. 

 

2. Co-supervisor 

i. A Doctoral degree (Level 8, 

MQF) in the relevant fields AND 

Academic staff ratio  

i. In addition to observing 

the staff-student ratio, the 

programme must consist 

of academic staff with 

expertise or background 

contributing to the related 

discipline core offered. 

ii. At least 60% of academic 

staff are full-timers. 

iii. Part-time staff may 

consist of industry 

practitioners or from 

academia. 

iv. The minimum number of 

academic staff in ECE for 

each programme is 5* 

(only for Mixed Mode 

programme). 

 

Staff-student ratio 

i. 1:12 (only for Mixed Mode 

programme). 

ii. Overall principal 

supervisor-student ratio is 

1:10***. 
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MQF LEVEL MINIMUM REQUIREMENT REMARK 

have at least THREE years of 

teaching experience** and 

research; 

OR 

ii. A Master’s degree in the 

relevant fields (Level 7, MQF), 

AND have at least EIGHT years 

of teaching experience** and 

research and subject to the 

approval of the Senate of the 

HEP; 

AND   

iii. The supervisors must have gone 

through structured supervisor 

training. 

iv. The HEP Senate may impose 

other criteria as it deems 

necessary. 

 

3. Teaching Staff (applicable to 

mixed mode only) 

i. A Doctoral degree (Level 8, 

MQF) in the related fields, AND 

must have at least TWO years of 

teaching experience**. 

 

When there is only one 

supervisor, the supervisor 

must be a full-time staff of 

the conferring HEP. 

 

When there is more than one 

supervisor, the principal 

supervisor must be a full-time 

staff of the conferring HEP. 

 

A Doctoral degree holder 

without experience (without 

any publication in indexed 

journals and having no 

experience in completing 

doctoral supervision) may be 

appointed as a co-supervisor. 

 

On a case-by-case basis, a 

co-supervisor may be 

appointed among industry 

experts, subject to the 

approval of the HEP Senate. 

 

Notes: 

* Refer to Surat Makluman MQA Bil. 7/2014 – Garis Panduan Beban Staf Akademik. 

** Experience can be cumulative experience even before acquiring the required 

qualification for a particular level of study. However, it must be relevant to the level of 

study, as well as the content of the study. 

*** The overall principal supervisor-student ratio is inclusive of Master’s and Doctoral 

degree students. 

A candidate without a Bachelor’s degree but with a Master’s degree obtained through the 

APEL.A route may be accepted as academic staff, by considering the qualification in the 

related field together with the relevant industry experience gained. HEPs should ensure that 

such academic staff is assigned courses based on their qualifications and areas of 

expertise. 
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Academic Staff Development 

 

To deliver quality programmes and produce marketable graduates, competent qualified 

academic staff must be employed. Hence, HEPs must ensure that the academic qualifications 

of their academic staff are accredited by the relevant accreditation bodies. It would also be an 

advantage for the HEPs to hire those with certain years of working experience to reflect their 

intellectual maturity and enrich the learning experience of students. 

 

The HEPs must also commit to providing staff with development opportunities to ensure that 

their staff can contribute fully to their vision and mission. Therefore, the HEPs must provide 

the academic staff with at least 40 hours per year of continuous professional 

development (CPD) programmes to enhance their expertise and skills in teaching, learning, 

assessment and research. The CPD may include participating in training, workshops and 

conferences; pursuing academic/professional qualifications; engaging in self-directed studies; 

coaching/mentoring/tutoring; and performing industrial attachments, consultancies and 

community services. Part-time and/or contract staff should also be considered in the CPD 

programmes.  
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6. EDUCATIONAL RESOURCES 

 

“Adequate educational resources are necessary to support the teaching and learning activities 

of a programme. These include all the required academic and instructional expertise, physical 

facilities, information and communication technologies, research facilities and finance.” 

(COPPA Second Edition, 2017) 

 

For ECE programmes, HEPs are required to provide sufficient facilities to accommodate 

student-centred learning. The resources include: 

 

i. Appropriate, safe and adequate physical facilities: 

a. Lecture room. 

b. Tutorial room. 

c. Simulation TASKA and TADIKA rooms 

d. Multipurpose workshop. 

e. Computer laboratory/room. 

f. Microteaching room. 

g. Learning enclave and other learning spaces. 

h. Recreational and sports facilities. 

 

ii. Simulation TASKA and TADIKA rooms equipped with the following:   

 

Furniture: 

a. Child-sized furniture, such as tables and chairs that are proportionate to children's size, 

children’s age and children’s development for various activities and group work. 

b. Workstation for pre-service early childhood educator to plan and organise their 

lessons, with storage for teaching materials and resources. 

c. Comfortable seating area with sofas, armchairs or floor cushions for discussions, 

reflection and collaboration among pre-service early childhood educator. 

d. Observation area equipped with observation tools (e.g., one-way mirrors) and can be 

used for debriefing. 

 

Equipment: 

a. Teaching and learning equipment, which includes whiteboard, audio-visual equipment 

and classroom management tools.  
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b. Caregiving equipment, which includes infant manikin (e.g., Baby Anne etc.), first-aid 

kit, children’s plates/bowls/cutleries, bottle of milk, bottle cleaning equipment, bottle 

warmer, baby wash basin, highchair and baby cot. 

 

Materials and Resources: 

a. Teaching and learning tools, such as manipulatives, literacy, sensory, fine and gross 

motor, arts and creativity. 

b. Activity areas or learning centres, such as dramatic play, literacy, physical and nature 

activities. 

 

     Library with: 

a. Adequate, relevant and up-to-date text and reference books. 

b. Journals. 

c. Magazine. 

d. Online resources (e.g., books, e-journals, magazines and documents). 

e. Appropriate services including, but are not limited to: 

• Reference services. 

• Inter-resource centre loan. 

• Electronic reference services. 

 

iii. Resource Centre with teaching and learning aids. 

iv. Work area for postgraduate students. 

v. Access to student support services, such as: 

a. Counselling services. 

b. Induction/Orientation programmes. 

c. Health and medical services. 

 

vi. The availability of registered preschools/kindergartens or TADIKA and child care centres 

or TASKA for experiential learning, practicum and internship. 

vii. Must provide evidence of collaboration for practicum and internship between the registered 

preschools/kindergartens or registered child care centres and the HEP.  

The roles and responsibilities of child care centres and kindergartens in managing 

practicum students (pre-service early childhood educator) can vary based on the specific 

requirements and agreements between the HEP and the placement site. However, here 

are some common roles and responsibilities: 
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a. Orientation and Induction: Provide an orientation programme for practicum students, 

introducing them to the facilities, policies, procedures and expectations. This may 

include a tour of the premises, an overview of daily routines, safety protocols and 

introductions to staff and children. 

b. Supervision and Mentorship: Assign experienced and qualified supervisors to oversee 

and support practicum students. Mentors can provide guidance, constructive feedback 

and professional development opportunities. They should be available to answer 

questions, clarify expectations and help the practicum students navigate their roles 

effectively. 

c. Lesson Planning and Implementation: Provide the necessary resources, materials and 

guidance to assist practicum students in developing age-appropriate, development-

appropriate, play base-engaging and educational lesson plans. They should also 

support practicum students in implementing these plans and provide feedback on their 

instructional practices. 

d. Classroom Management: Support practicum students in understanding and 

implementing appropriate behaviour management techniques, creating a positive and 

inclusive learning environment and fostering a sense of community among the 

children. 

e. Collaboration and Communication: Foster collaboration between practicum students, 

carers, early childhood educator teachers and staff members. This can involve 

participating in team meetings, sharing ideas and resources and engaging in effective 

communication with colleagues and families. 

viii. Facilities that provide support for FLP (refer to Materials and Resources).  
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7. PROGRAMME MANAGEMENT 

 

“There are many ways of administering an educational institution and the methods of 

management differ between HEPs. Nevertheless, governance that reflects the collective 

leadership of an academic organisation must emphasise excellence and scholarship. At the 

departmental level, it is crucial that the leadership provides clear guidelines and direction, 

builds relationships among the different constituents based on collegiality and transparency, 

manages finances and other resources with accountability, forges partnerships with significant 

stakeholders in educational delivery, research and consultancy, and dedicates itself to 

academic endeavours. Whilst formalised arrangements can protect these relationships, they 

are best developed by a culture of reciprocity, mutuality and open communication.” (COPPA 

Second Edition, 2017) 

 

This PS does not raise issues concerning governance and administration as these are at the 

institutional rather than at the programme level. In this PS, academic leadership largely 

focuses on suitably qualified persons in the ECE field to manage the programme delivery from 

admission to graduation. The leaders of the programme should demonstrate knowledge of the 

field and the attributes of good ethical values in work practices. A person holding the 

programme leadership position must have relevant academic qualifications and experience in 

the area of study. Additionally, the following characteristics may be looked for in a programme 

leader: 

 

i. have relevant academic qualifications and experience in the area of study.  

ii. ability to inspire others to perform at their full potential. 

iii. ability to listen and communicate effectively with sensitivity to both individuals and 

groups. 

iv. ability to show a strong commitment to translating the organisation’s aspirations 

through initiatives consistent with the organisation’s purposes.  

v. ability to make sound judgements based on relevant input or information. 

vi. flexible to changing demands and pressures from key stakeholders to achieve 

individual and organisational goals. 

vii. ability to promote continuous learning among staff and students. 

viii. ability to establish a constructive mechanism for collaboration with stakeholders. 

ix. able to demonstrate and reflect a broad-based view and perception of the industry and 

its impact on the environment and society. 
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The programme leader, i.e., Head of Programme, Programme Coordinator or equivalent 

positions, must meet the following qualification and experience requirements: 

 

UNDERGRADUATE PROGRAMME  

(MQF LEVEL 3 – 6) 

POSTGRADUATE PROGRAMME 

(MQF LEVEL 7 AND 8) 

A Programme Leader must possess any 

academic qualification with at least one 

qualification related to the programme; 

AND have adequate years of working 

experience including academic experience 

subject to the Higher Education Provider’s 

approval.   

 

Note:  

Someone who has demonstrated intensive 

scholarly work/achievement in the related 

field, at a complexity level appropriate for 

the programme may be considered even 

though the academic qualification is not 

related to the programme. 

 

A Programme Leader must possess a 

minimum Master’s degree with at least 

one qualification related to the 

programme; AND have adequate years of 

working experience including academic 

experience subject to HEP’s approval.   

 

 

Note:  

Someone who has demonstrated intensive 

scholarly work/achievement in the related 

field may be considered even though the 

postgraduate qualification is not related 

to the programme. 

 

Explanation of Terms: 
 
‘adequate years’ generally implies a significant amount of time, often 

more than a year. In most contexts, ‘adequate’ would 
not be used to describe a period as short as one year 
and one day, as that is not typically considered a long 
duration. The period implies a period long enough to 
be significant or impactful, which most people would 
interpret as several years rather than just over one. 
 

‘scholarly work/ achievement’ refers to significant contributions made in an academic 
or intellectual field and may include research papers, 
books, articles, or any form of publication that presents 
original research, analysis, or theory. Scholarly 
achievements are often recognised for their depth, 
rigour, and impact on the field. 
 

 

The appointment for the Management of the Faculty, Academic Centre, Department, School, 

etc., requires the HEP’s to document the process of appointments accordingly as a policy 

paper to support its structural frameworks and appropriately represent towards the governing 

of the programme. 

 

Experience can be cumulative, including before obtaining the required qualification, but it must 

align with the level and content of the programme. 
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8. PROGRAMME MONITORING, REVIEW AND CONTINUAL QUALITY IMPROVEMENT 

 

“Quality enhancement calls for programmes to be regularly monitored, reviewed, and 

evaluated, with an emphasis on enhancing the monitoring and review of elements highlighted 

in MQF 2024. These include the responsibility of the department to monitor, review and 

evaluate the structures and processes, curriculum components, as well as student progress, 

employability and performance.  

 

Feedback from multiple sources – students, alumni, academic staff, employers, professional 

bodies and informed citizens – assists in enhancing the quality of the programme. Feedback 

can also be obtained from an analysis of student performance and longitudinal studies. 

 

Measures of student performance would include the average study duration, assessment 

scores, passing rate at examinations, success and dropout rates, student and alumni reports 

about their learning experience, as well as time spent by students in areas of special interest. 

Evaluation of student performance in examinations can reveal very useful information. For 

example, if student selection has been done correctly, a high failure rate in a programme 

indicates something amiss in the curriculum content, teaching-learning activities or 

assessment system. The programme committees need to monitor the performance rate in 

each course and investigate if the rate is too high or too low. 

 

Student feedback, for example, through questionnaires and representation in programme 

committees, is useful for identifying specific problems and the continual improvement of the 

programme.  

 

One method to evaluate programme effectiveness is a longitudinal study of the graduates. 

The department should have mechanisms for monitoring the performance of its graduates, 

obtaining the perceptions of society and employers on the strengths and weaknesses of the 

graduates and responding appropriately.” (COPPA Second Edition, 2017) 

 

HEPs are advised to refer to the Guidelines to Good Practices: Monitoring, Reviewing and 

Continually Improving Institutional Quality8. 

 

 
8 Standards in this area are best read together with the Guidelines to Good Practices: Monitoring, Reviewing and 

Continually Improving Institutional Quality (MR-CIIQ) and Guidelines on Terms Used for External Examiner, 

External Advisor and Advisory Board, which are available on the MQA website: www.mqa.gov.my. 
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“Comprehensive monitoring and review of the programme for its improvement is to be carried 

out with a proper mechanism, considering feedback from various parties. The committee 

responsible for this should be granted adequate autonomy to carry out its responsibility 

effectively. It is desirable that the departments work in association with the HEP’s central 

Quality Assurance Unit to ensure objectivity.” (COPPA Second Edition, 2017) 

 

The HEPs are expected to provide evidence of their ability to monitor, maintain and improve 

the quality of the programme consistent with internal and external requirements, as well as 

keep pace with changes in the ECE field and the requirements of the stakeholders. 

 

These shall be demonstrated by, but are not limited to the following: 

 

i. The HEP must have a Quality Assurance unit/personnel for internal quality assurance.  

ii.  A comprehensive curriculum review should be conducted at least once every 2 to 5 

years. However, updating the curriculum to keep pace with current developments 

should be conducted at a more regular interval.  

iii. Compulsory appointment of external advisor(s) who are qualified in the relevant fields 

to provide feedback on programme design and review. 

iv. Compulsory appointment of an external advisor who is qualified in the relevant fields 

to assure quality for Bachelor’s degrees (Level 6, MQF) and above. 

v. Consultation/Engagement with stakeholders. 

 

Additionally, HEPs are encouraged to demonstrate the following: 

 

i. Continual benchmarking against top universities at national and international levels for 

Bachelor’s degrees (Level 6, MQF) and above. 

ii. Linkages with related professional bodies, government agencies and industries. 

iii. Engagement with industry practitioners through a formalised mechanism, such as 

appointment to the Board of Studies or by establishing an industry advisory panel. 

iv. Active participation of academic staff at relevant conferences, seminars, workshops 

and short courses. 

v. Presentations by invited speakers, local or international. 

vi. Organising conferences, seminars and workshops for HEPs that offer Master’s 

degrees (Level 7, MQF) and above. 

vii. Encouraging international exchange among students and staff for Bachelor’s degrees 

(Level 6, MQF) and above. 
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APPENDIX 1 

 

LIST OF PANEL MEMBERS 

 

 

NO. 

 

PANEL MEMBER 

 

ORGANISATION 

1. 
Datin Professor Dr. Mariani Md Nor 

(Chairman) 

Early Childhood Care and Education Council 

Malaysia 

2. 
Professor Dr. Nordin Mamat 

(Standard Writter) 
Universiti Pendidikan Sultan Idris 

3. 
Associate Professor Dr. Mazlina 

Che Mustafa 

National Child Development Research 

Centre, Universiti Pendidikan Sultan Idris 

4. Mr. Zulkiply Yaakob Open University Malaysia 

5. Ms. Qutren Nada Ahmad  CIC Group of Companies  

6. Ms. Anisa Ahmad 
Association of Registered Childcare 

Providers Malaysia 

 PERMANENT REPRESENTATIVE 

7. Dr. Siti Iwana Sharizah Abu Samah   Institute of Teacher Education Malaysia 

8. Ms. Wan Noraidah Wan Mohd Zain Department of Social Welfare 

9. Dr. Normas Awang Ministry of Education Malaysia 
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APPENDIX 2 

 

LIST OF ORGANISATIONS INVOLVED IN THE STAKEHOLDERS’ WORKSHOPS 

 

1. Higher Education Provider 

2. Government Agency 

3. Industry 

4. MQA Panel of Assessors  

5. MQA Officers  

6. Academicians 

7. Quality Unit (QU) 

8. HEP Senior Management Team 
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APPENDIX 3  

 

BODY OF KNOWLEDGE (BoK) 
 

The topics in the Certificate, Diploma, Bachelor’s and Master’s degrees are essentials that must be covered but are not limited to them. The 

HEPs are at liberty to add more topics or more knowledge and competencies under each topic. 

 

The topics for Certificate, Diploma, Bachelor’s and Master’s degrees, and Doctoral degree may be similar, but the competencies for early 

childhood educators at different levels will differ. The upper levels encompass the knowledge and competencies of the previous levels, but the 

concepts will be at progressively higher levels. 

 

Body of Knowledge in ECE: 

Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

CHILD 

DEVELOPMENT 

Child Growth 

and 

Development 

Principle of Growth and Development / / / /  

Development Domains / / / /  

Theories of Growth and Development / / /   

Factors Affecting Growth / / /   

Guiding Young 

Children 

Fundamentals and Theories of Guiding 

Children’s Behaviour 
/ / /   

Understanding Children’s Behaviour / / /   

Strategies and Techniques to Promote 

Children’s Well-being 

(Cognitive, physical and socio-emotional) 

/ / / /  

Prevention and Intervention  / / /  

Guiding Children’s Behaviour  / / /  
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

CURRICULUM 

AND LEARNING 

ENVIRONMENT 

 

 

Early Learning 

and 

Environment 

Principles and Theories of Early Learning 

o Infants, Toddlers and Young Children 
/ / / /  

Types of Learning Environments and Their 

Impact on Growth Development and 

Learning  

o Physical Environment  

o Indoor and Outdoor  

o Socio-emotional Environment 

/ / /   

Principles, Theories and Techniques of 

Planning, Designing and Creating 

Conducive, Safe and Healthy Learning 

Environments 

/ / /   

Principles and Techniques in Planning and 

Implementing Learning Activities, including: 

o Scheduling 

o Balance of various types of activities 

(e.g., indoor-outdoor, quiet-active and 

individual-group) 

o Routines and transitions 

o Transitions 

o Impact of emotional climate on learning 

 / /   

Resources: Tools, Equipment and Materials / / /   

Tools, equipment and materials that 

enhance learning, curiosity, exploration, 

creativity, thinking skills and problem-

solving skills 

 / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Creative use of materials, especially 

junk/recycled materials to foster creativity, 

problem-solving and appreciation of the 

environment 

/ / /   

Information and communications 

technology (ICT) as a supporting tool 
/ / /   

Principles of adapting tools, equipment and 

materials for special needs 
/ / /   

Curriculum 

Planning and 

Development 

Key principles and models of Curriculum 

o Planning 

o Development 

o Implementation 

/ / / /  

Techniques in Developing Work Plans / / /   

National Standard Preschool Curriculum 

Standards and Other Contemporary 

Curriculum 

/ / /   

Techniques in Developing Work 

Plans/Lesson Plans 
/ / /   

Principles of Integration of Curriculum 

Areas, in particular Thematic Mapping 
 / /   

Techniques to Assess and Modify Curricular 

Activities to Meet Individual Needs 
 / / /  

Language, 

Communication 

and Literacy 

Language and Literacy Skills in Speaking, 

Listening, Reading and Writing 
/ / / /  

Principles and Theories Pertaining to 

Language, Communication and Literacy 

Learning 

/ / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Approaches and Strategies to Language 

Learning, Communication and Literacy 
 / /   

Early Literacy Environment  / /   

Early 

Mathematics 

Fundamental Early Mathematical Concepts 

and Skills 
/ / /   

Techniques and Strategies for Planning, 

Creating and Implementing Meaningful 

Learning of Mathematics 

/ / /   

Early Mathematics in Daily Routines/Life  / /   

Early Science Key Scientific Concepts and Skills (e.g., 

observing, comparing, predicting and 

recording) 

/ / /   

Approaches and Methods for Teaching 

Science 
/ / /   

ICT in Early 

Childhood 

Concept of ICT in Early Childhood /     

Online Learning and Hybrid/Blended 

Learning  
/     

Audio-visual Aids for Children /     

Theories and Models of ICT for Children  / /   

Digital Literacy  / /   

Creative Arts 

(music, 

movements, 

arts and crafts, 

and drama) 

Basic Concepts of Creativity, Aesthetics 

and Creative 
/ / /   

Methods of Developing Creativity, 

Appreciation of Aesthetics and the Arts 
/ / /   

Activities for Promoting Creativity and 

Appreciation of Creative Arts 
/ / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Strategies for Implementing the Creative 

Arts Curriculum in Early Childhood 
/ / /   

Assessment Techniques /  /   

Music and Movement in ECE  / /   

Art and Craft  / /   

Drama in ECE  / /   

Spiritual and 

Moral 

Education 

Fundamental Concepts on Spiritual and 

Moral Education 
/ / / /  

Theories of Spiritual and Moral 

Development  
/ / /   

Methods for Teaching and Learning 

Spiritual and Moral Development 
/ / /   

Activities that are Developmentally 

Appropriate and Meaningful   
/ / /   

Health, Safety 

and Nutrition 

Concept of Health, Policies, Regulations 

and Principles   
/     

Health Policies, Acts and Regulations and 

Standard Operation Procedures (e.g., 

handling food, administrating medication) 

/ / /   

Health Practices /     

Principles for Promoting Good Physical, 

Mental and Social Health 
/ / /   

Physical Health 

Policies and Procedures on Physical Health 

Issues (e.g., handling fluids such as blood) 

Conducting Routine Physical Check 

/     
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Common Childhood Illnesses and 

Communicable Diseases 
 / /   

Techniques of Preventing and Controlling 

Communicable Diseases 
 / /   

Administration of Medication  / /   

Health Hazards in Meals (e.g., allergies and 

choking) 
/ / /   

Healthy Lifestyle / / /   

Mental Health 

Concept of Mental Health and Common 

Mental Health Problems in Children 

/ / /   

Effect of Mental Health (including stress) on 

Children’s Growth, Development and 

Learning 

/ / /   

Signs and Symptoms / / /   

Techniques in Managing Children with 

Mental Health Problems 
/ / /   

Ways to Promote Mental Health and Well-

being 
/ / /   

Local Resources to Help Children with 

Mental Health Problems and Their Families 
/ / /   

Safety 

Concepts, Principles, Policies and 

Legislation 

/ / /   

Standard Operation Procedures (SOP) for 

Safety and SOP for Emergencies (including 

injuries) 

/ / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Food Safety and Health Hazards in Meals 

(e.g., allergies and choking) 
/ / /   

Emergency Plan, Preparedness & 

Response 
/ / /   

National Policy on the Protection of Children  / /   

Signs, Symptoms and Protection of 

Physical, Sexual and Emotional Abuse 
 / /   

Safety Measures  / /   

Nutritional Needs of Young Children 

Policies, Legislation and Guidelines 
/ /    

Preparation/Serving of Meals and Snacks 

That Reflect a Nutritionally Balanced Diet 

Based on Plans Provided by Professionals 

 / /   

Meals for Children with Special Dietary 

Requirements 
/ / /   

Healthy Eating Habits for Good Nutrition / /    

Nutritional Health Assessment  / /   

Physical Indication of Poor Nutrition 

(Obesity, Stunting and Wasting) 
 / /   

Observation 

and 

Assessment 

Concept of Observation and Assessment / / /   

Methods of Observation and Assessment / / / /  

Documentation and Compilation of 

Observation and Assessment/Information 

Data 

/ / /   

Uses of Assessment Data   /   

What is Pedagogy: / / / /  
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Pedagogy 

Teaching in 

ECE 

Pedagogy is the combination of teaching 

methods (what instructors do), learning 

activities (what instructors ask their students 

to do), and learning assessments (the 

assignments, projects or tasks that measure 

student learning). 

5 Pedagogical Approaches in Education 

and Learning 

o Constructivist 

o Collaborative 

o Inquiry-based 

o Integrative 

o Reflective 

/ / /   

Age-approaches of Teaching ECE 

o Inquiry learning 

o Event-based approach 

o Project approach 

o Explicit instruction 

o Play-based learning 

o Direct teaching/Instruction 

o Blended approach 

/ / / /  

Learning Theories 

o Behaviorism 

o Cognitivism 

o Constructivism 

 / /   

Techniques for Teaching ECE 

Teaching and the Environment 
/ / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

o Positioning Equipment and Material 

o Collecting 

o Scheduling 

General Teaching Techniques 

o Demonstrating 

o Describing 

o Encouraging, Praising and Helping 

o Facilitating 

o Feedback 

o Listening 

o Modelling 

o Questioning 

o Reading  

o Recalling 

o Singing 

o Suggesting 

o Telling and Instruction 

/ / /   

Specialist Teaching Techniques 

o Co-constructing 

o Deconstructing 

o Documenting 

o Empowering 

o Philosophising 

o Problem-solving 

o Reinforcing 

o Scaffolding 

o Task analysis 

 / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Play and 

Learning 

Concept of Play / / /   

Theories of Play  / /   

Importance of Play in Children Development / / /   

Physical (gross motor, fine motor and 

balancing, eye-hand coordination) 
/ / /   

Planning and Implementing a Wide Range 

of Activities to Promote Physical 

Development Indoors and Outdoors 

/ / / /  

Play environment  / /   

Special Needs Foundations of Special Education  / / /   

Detection / /    

Early Intervention and Support / / /   

Planning and Instructional Strategies for the 

Rights of children with special needs  

o Basic principles for modifying activities 

for children with special needs  

o Strategies for inclusion with special 

needs  

o Individualised education plans 

 / / /  

Accommodation and Adaptation of Learning 

Environments  

o Learning needs of children with special 

needs  

o Concept of least restrictive environments 

for children with special needs  

 / /   

Modifying and Adapting Activities  / /   

Social Studies  Concept of Social Studies Area in ECE / / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Elements of Social Studies – Child World 

Approaches, Techniques and Strategies for 

Teaching Social Studies 

ADMINISTRATION 

AND 

MANAGEMENT 

Administration 

and 

Management 

Regulatory Standards 

o Child Care Centre Act 1984 (Act 308) 

o Education Act 1996 (Act 550) 

o Child Act 2001 

o Food Act 2011 

o CRC 

 / /   

Guidelines 

o Guidelines for Setting Up TASKA and 

TADIKA 

o Malaysian Dietary Guidelines 

/ / /   

Operations 

o Types of Records and Recording 

Systems 

o Standard Operation Procedures 

o Maintenance of the Organisation’s 

Facilities 

/ / /   

Financial Planning and Management 

o Business Concept of Early Childhood 

Care and Education 

o Principles of Budget Planning 

o Bookkeeping 

o Marketing Strategies and Techniques 

o Risk Management 

/ / /   

Entrepreneurship / / /   
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

Staff Management 

o Human resource management 

Professional Development 

/ / /   

Programme 

Planning and 

Development 

Principles and Models for Programme 

Planning and Development 
/ / / /  

Legislation and Regulations Pertaining to 

Early Childhood Care and Education, 

including National Preschool Curriculum 

Standards and Permata Early Child Care 

Courses and relevant contemporary 

curriculum 

 / /   

Quality Early Childhood Care and 

Education Programmes 

o Philosophy of early childhood care, 

education and development 

o Approaches to early childhood care and 

education 

o Evidence-based good practices 

o Quality standards for child care centres 

and preschools 

 / /   

Principles of Scheduling for Classroom and 

Playground, and Principles of Staff 

Scheduling and Task Delegation 

 / /   

Need Analysis and Evaluation for 

Continuous Programme Improvement 
 / /   

FAMILIES AND 

COMMUNITY 

Partnering with 

Families 

Knowing and Respecting Parents / / /   

Effective Communication / / / /  
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

o Types of communication (verbal and non-

verbal) 

o Listening skills 

o Strategies and techniques for (i) 

obtaining information on the child and (ii) 

reporting the child’s progress and 

development 

o Reciprocal exchange of information 

o Negotiation and persuasion techniques 

for difficult situations 

o Sensitivity to cultural, religious and socio-

economic diversity 

Strategies and Techniques for Initiating and 

Sustaining Family Involvement 
 / /   

Partnering with 

Community 

Models of Smart Partnership / / / /  

Strategies and Techniques for Effective 

Collaboration 
 / / /  

Resources in the Community Self and 

families 
 / /   

Utilisation to Extend and Enrich Children’s 

Learning 
 / /   

PROFESSIONAL 

DEVELOPMENT 

Professionalism 

in Early 

Childhood 

Education 

Concept of Professionalism in Early 

Childhood Care and Education which 

includes 

o Professional image and attitudes 

o Professional work ethics 

/ / / /  
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

o Membership in a professional 

organisation related to early childhood 

care and education 

Professional Growth and development 

which includes 

o Evolving knowledge and competencies 

o Short- and long-term goals or missions 

o Career pathway planning 

/ / /   

Professional Integrity and Code of Ethics of 

Professional Early Childhood Educators 
/ / /   

Advocacy 

o Various forms of advocacy 

o Commitment to early child care and 

preschool education 

o Participation in advocacy (e.g., for 

access to quality early child care and 

preschool education, recognition of ECE 

as a profession, and policies and 

legislation on ECE) 

/ /    

Professional 

Practice 

Effective and Competent Early 

Childhood Educators 

o Knowledge and competencies 

o Translation of knowledge into behaviour 

and practice 

o Reflective practice and supervision that 

encompass active listening, referring 

questions and concerns to 

/ / / /  
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Common Core Area Body of Knowledge 

MQF Level 

Certificate Diploma 
Bachelor’s 

Degree 

Master’s 

Degree 

Doctoral 

Degree 

supervisors/appropriate staff, and using 

supervisors’ feedback to improve 

practice 

Preparation Including Lesson Plans, 

Organisation of Activities and Learning 

Environments 

/ / /   

Working with Peers, Supervisors and Staff 

in Training Centres 
/ / /   

Research in ECE   / / / 

Notes: For any programme that encompasses two PSs, HEPs are to refer to the Body of Knowledge of both PSs. In terms of other components of standards, 

HEPs are to adopt whichever is higher. CW: Coursework; MM: Mixed Mode. 

 

A programme which offers ECE as a minor course should cover the following courses:  

i. Child Growth and Development; 

ii. Guiding Young Children;  

iii. Curriculum Planning and Development; 

iv. Health, Safety and Nutrition; 

v. Pedagogy and Assessment in ECE; 

vi. Professionalism; 

vii. Families and Community;  

viii. Special Needs in Early Childhood; 

ix. Administration and Management; and  

x. Professional Practice. 
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APPENDIX 4 

 

EXAMPLES OF NOMENCLATURES 

 

Programme 

Structure 
Explanation Example* 

Major A programme that focuses only on one 

main area. 

 

 

● Certificate in ECE 

● Diploma in ECE 

● Bachelor in ECE  

● Master in ECE 

 

Major – Minor  A programme with an area of study 

covering 25 – 30% of the body of 

knowledge in another area from the 

programme major (programme 

core). 

 

The conjunction 'with' is used in 

naming this type of programme where 

the major and minor areas are 

mentioned. 

 

The programme structure for Diploma 

programmes shall not include a minor 

in another area.  

 

● Bachelor in ECE with Special 

Needs 

● Bachelor in ECE with 

Instructional Technology  

 

 

 

*Notes: 

 

-      Calculation of the percentage of major, specialisation and minor are based on credit 

hours. 

-     Discipline refers to the major field of the programme. 

(Refer to the Guidelines on Nomenclature of Malaysian Higher Education Programme 

for further reference.) 
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APPENDIX 5 

 

AREAS OF EMPLOYMENT  

 

ECE graduates will find it essential or highly advantageous to have a varied portfolio of work 

to show the prospective employers of the ECE careers listed below: 

 

Certificate 

ECE graduates can work in early childhood settings as child care providers or teaching staff 

at child care centres (TASKA) and preschools/kindergartens (TADIKA). 

 

Diploma 

Graduates with Diploma in ECE can be employed as teaching staff in TASKA and TADIKA, 

whether in private centres or government agencies such as TASKA and Taman Bimbingan 

Kanak-kanak (TABIKA), Jabatan Kemajuan Masyarakat (KEMAS); TASKA and TABIKA 

Jabatan Perpaduan dan Integrasi Nasional (JPNIN); PERMATA (TASKA Permata), Yayasan 

Pembangunan Keluarga Terengganu (TASKA YPKT) and TASKA or TADIKA under Majlis 

Agama Islam Negeri.  

 

In these settings, they can also serve in managerial roles (e.g., Supervisor, Administrator, or 

Manager). By 2025, graduates with a Diploma in ECE will meet the Education Ministry's 

requirement for all TADIKA teachers to possess at least a Diploma in ECE.  

 

Bachelor’s degree and above 

Graduates with a Bachelor’s degree or higher in ECE are equipped with advanced 

professional knowledge, skills and attitudes to work as early childhood educators, 

administrators, or child care providers in TASKA and TADIKA, either in private centres or 

government agencies such as Pra-sekolah (Kementerian Pendidikan Malaysia); TASKA and 

TABIKA KEMAS; TASKA and TABIKA JPNIN; PERMATA (Genius); TASKA YPKT and 

TASKA or TADIKA under Majlis Agama Islam Negeri.  

 

They can also take on managerial roles (e.g., Supervisor, Administrator, or Manager) or 

become entrepreneurs in the early childhood sector as TASKA/TADIKA operators, academic 

staff at colleges or universities, or industry experts (e.g., curriculum developers, advisors, or 

consultants in early childhood education). 
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GLOSSARY 

 

1) Body of Knowledge A profession’s Body of Knowledge is a key ‘trait’ 

required to clearly define the profession’s 

competence territory. The Body of Knowledge 

provides the underlying knowledge base required for 

professionals to perform their jobs competently and 

apply principles to practice. 

 

Any Body of Knowledge must be periodically re-

evaluated and is the basis for course and curriculum 

design, programme accreditation and professional 

certification. Organisations may define their Bodies of 

Knowledge in terms of learning outcomes, content 

domains and competency categories. 

 

2) Common Core 

 

The required modules for all disciplines related to 

early childhood education programmes. 

 

3) Continuous Assessment Assessments conducted throughout the duration of a 

course to determine student attainment. 

 

4) Dissertation Refers to the degree for the master’s programme by 

documentation of the original research prepared and 

submitted by the candidate for the award of the 

degree for the master’s programme by research and 

mixed mode. 

 

5) Discipline Core 

 

The required modules for a specific discipline related 

to early childhood education programmes.  

 

6) Education for Sustainable 

Development  

“ESD embodies the acquisition of knowledge, skills, 

values and empowerment for learners of all ages to 

address interconnected global challenges, such as 

climate change, biodiversity loss, resource depletion 

and social inequality. It also requires participatory 

teaching methods that inspire and enable learners to 

transform their behaviour and actively engage in 

actions promoting sustainable development. This 

educational approach fosters essential 

competencies, including critical thinking, envisioning 

future scenarios and collaborative decision-making.” 

(UNESCO, 2017) 

 

7) Final Assessment An assessment of student attainment at the end of a 

course, which can be in the form of a final 

examination, lab assessment, presentation, 

dissertation/thesis, project or industrial training report.  
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8) Final Examination A written examination scheduled within an official 

examination period held at the end of an academic 

term. 

 

9) Flexible Learning Pathways FLPs refer to learning pathways that lead to a 

qualification. It comprises three phases:  

1. Pathways for getting into higher education;  

2. Pathways for getting through higher education, 

i.e., progression or transferability; and  

3. Pathways for getting out of higher education. 

 

10) Formative Assessment 

 

The assessment of student progress throughout a 

course, in which the feedback from the learning 

activities is used to improve student attainment. 

 

11) Industrial Training/  

Industrial Attachment 

 

A period of time within the programme when students 

are required to be placed in the industry to experience 

a real working environment. 

 

12) Learning Outcomes 

 

Statements on what a learner should know, 

understand and do upon the completion of a period of 

study. 

 

13) Modules 

 

The components of a programme. The term ‘modules’ 

is used interchangeably with subjects, units or 

courses. 

 

14) Open and Distance 

Learning 

The provision of flexible educational opportunities in 

terms of access and multiple modes of knowledge 

acquisition. 

15) Programme 

 

An arrangement of modules that are structured for a 

specified duration with a specified learning volume to 

achieve the stated learning outcomes. This usually 

leads to an award of a qualification. 

 

16) Programme Educational 

Objectives 

 

Broad statements that describe the career and 

professional accomplishments that the programme is 

preparing graduates to achieve after they have 

graduated. 

 

17) Project Paper Refers to the documentation of the research or any 

applied project prepared and submitted by the 

candidate for the award of the Master’s or Doctoral 

degree programme by coursework.  

 

18) Quality Assurance 

 

Comprises planned and systematic actions (policies, 

strategies, attitudes, procedures and activities) to 

provide adequate demonstration that quality is being 
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achieved, maintained and enhanced, and meets the 

specified standards of teaching, scholarship and 

research, as well as student-learning experience. 

 

19) Related Field(s) 

 

Refer to programmes covered under this programme 

standard, including programmes comprising 25% of 

courses listed in this PS. 

 

20) Relevant Field(s) Refer to fields with some reasonable connection with 

the ECE field. 

 

21) Summative Assessment 

 

The assessment of learning that summarises the 

progress of the learner at a particular time and is used 

to assign the learner a course grade. 

 

22) Thesis Refers to the documentation of the original research 

prepared and submitted by the candidate for the 

award of the degree for the doctoral programme by 

research and mixed mode. 

 

23) Values-Based Education Values-Based Education (VBE) focuses on 

developing moral and ethical values alongside 

academic rigour. VBE aims to nurture character, 

personality, attitude and behaviour based on 

humanistic, societal and communal values. 

 

24) Viva Voce 

 

An oral examination of a student’s communication 

skills and knowledge of relevant facts from their thesis 

or dissertation. 

 

 

END 
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